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Session 1

® Composition

Ideas
Words
Sentences

Composition

® Transcription Warking Planning

y . <
Handwriting o ngtlvoflon
Typing eviewing
Spelling

Y

WRITINGNEXT

EFFECTIVE STRATEGIESTO IMPROVE
WRITING OF ADOLESCENTS IN MIDDLE |
AND HIGH SCHOOLS

By Steve Graham and Dolores Perin N

Language, reading & writing

Language Critical Thinking
Comprehension * Generating ideas, gathering information
Background Knowledge . Wlit\_ng process: organizing, drafting, writing,
revising.
facts, concepts, etc.
Syntax

« Grammar and syntactic awareness
= Sentence elaboration
* Punctuation

breadth, precision, links, etc.

Language Structures

syntax, semantics, etc.

Verbal Reasoning

inference, metaphor, etc.
Literacy Knowledge
print concepts, genres, etc.

Word
Recognition

Text Structure
 Narrative, informational, opinion structures
« Paragraph structure
= Patterns of organization (description,
sequence, cause/effect, compare/contrast,
problem/selution)
# Linking and transition words/phrases

Wiriting Craft
*  Word choice
+  Awareness of task, audience purpose
+  Literary devices

Phonological Awareness

syllables, phonemes, etc.

Decoding 3

of familiar words

Transcription
e Spelling
+  Handwriting, keyboarding

NN\ 1 /7

Information Processing Model

Sensory Working
memory memory

Long-term

Input Attention ~7 items for
R ':‘"'"‘“I O Eammm 520 seconds
l Rehearsal

Forgotten

EDUCATOR'’S PRACTICE GUIDE

WHAT WORKS CLEARINGHOUSE

Teaching Elementary School

Students to Be Effective Writers

4

Literature review Australian
Education

Research
Organisation

Writing and
writing instruction

An overview of the literature

Published Februsry 2022

Wi practice guide
Research

The Process Writing Routine

Think
* |dentify audience and purpose
* Brainstorm the topic
* Gather information
* Take notes

Plan
* Organize ideas
* Use a planning guide

Write
* Follow the guide
* Translate ideas into sentences and
paragraphs

Revise
* Review the content
* Proofread for conventions
¢ Rewrite

wuw keystoliteracy.com

Australian
Education

Organisation

Sentence combining
Improving sentence quality, complexity and variety

Sentence combining is an instructional technique used to improve sentence
qualty, complexity and variety. Students are taught how to combine two or

more basic sentences to create
sentences. When sentence com|

way, it becomes one componen e T

Build professional knowiedge | Develop techniques
and practices | Improve whole-school processes

Writing in Science

Highlighting the use of simple, compound and complex
sentences in student writing

Australian
Education
Research
Organisation

The baby cried + The ba

Evidence

More than 85 studies on sentens
past 50 years. Most have demos
students’ sentence-level wiiting
have also demonstrated improvd
and revision abilties. The resear
has a more positive impact than
eonstruction, writing accuracy arf

Further research is required to td
order witing abilities better onc
and whether improved sentencd
compositional writing?. It s also

studies have been conducted w|
students with learning disabiltie:

November 2023

This practice guide is one in a series
that focuses on the types of sentences
students should use in their writing in

Whether you're an experienced teacher
or new to the field, this practice guide is

Process approach to writing — think, plan, write, revise
Metacognitive and metalinguistic instruction

Explicit teaching of text (macro)structure

Eal o

Organising information using graphic organisers for both
comprehension and expression

5. Building background knowledge using read alouds and text
analysis

6. Oral to written

Repeated opportunities for telling, retelling and generating
stories

8. Moving from retell fo generation
9. Contextualised vocabulary, syntax and punctuation instruction

10. Self-regulated strategy development (SRSD)

Writing Instruction — Set of first principles

motivation

participation

| do, We do,
You do




Session 2

Writing is a mental (cognitive) juggling

act
Working b - — — - —
Memory :
Executive
Functioning
Cognitive Self
Flexibility Regulation

2 ‘
(Foundation) Jx LCompositionJ — [ Skilled Writing ]

Transcription Skills
{‘.l‘;'EHALV ERVICES

Cascading and parallel processes of

writing
~

Main ideas/ message

) . ) Transcription
Audience and Translation of ideas

putgase into language/ ' Encoding of language

Genre and style syatactical séructures into visual signs
gzn;";ecse:)n (written words) via

motor movements
(handwriting/ typing)

Olive, 2014

Oysiexia oundation
LITERACY SERVICES

®

Effective instructional practices

+«Human cognitive architecture is limited

*We think using:
* Working memory — limited storage, limited time
* Long-term memory — unlimited storage., unlimited time

* Aim to reduce cognitive load by:
* Reducing the amount of conscious processing needed by breaking
the task down and reducing distractions (reduce WM load)

* Using dual coding - effective combination of language and visual
images to teach (support W)

« Building knowledge ‘schemas’ and automatising basic skills (increase

eliance on LTM)
asf €

Esienn - AFELE Fommntatln
LITERACY SERVICES

Topic, plan, translate, revise




Session 3

200

f) A\
Every verb gives you the \
opportunity fo upgrade it. 1
|
Every noun gives you the
opportunity to enhance it. CLOSED
« Adverbs are img m, Frame 1
they add ' :
Adverbs: The “Foot information to 1 verk /‘ | Story Content Language Device
Soldiers” of Verbs 1. Late one evening when the Perth Zoo 1. Adverb of time + Adverb of time + Proper
had closed for the day, nouns (Perth Zoo) + Upgraded verb
(closed)
between a bo C 2. adll the sleepy animals were settling down 2. Upgraded adjective (sleepy) + upgraded
interesting senten ; verb (settiing down)
with the reader. B ) 3. in their enclosures 3. Adverb of place + Upgraded noun
' (enclosures)
4. and getting ready for a good night's 4. Connection of addition (and) + String of
« Fronted adverbials require a

comma after them. Pre pG re TO WnTe

Reason W  Say your sentences inside your head — maybe just one at a time.
Z Rehearse them a few times; change anything that doesn't make sense or doesn't sound right.
Consequence e anying 2
L] L]
CO nn eCfIVIfy 3 ¥ Practice telling your partner what you want to write.
for Adversity
® ° & Download your sentence from your head to your page.
Establishing... Tirhe
[E Readit as you write it.
C 0 nd |T|O n & Read it when you have finished it.
1 (e
Addition & Change if necessary. I




Session 4

Informational Writing

r T 1
l Introduction l Body l Conclusion

* What it does: examines
previously learned information
or provides new information

* Text Structure: organised

Should Children Have to Go to School?

Kids need to go to school. One reason why it is
important to go to school is because at schoolyou
make friends. You meet kids from other classes
that may not be in your neighborhood: Another
reason why schoolis important is because this is
where you leam a lot. You learn to read and write.
You also learn about science and history. One
more reason why kids should go to schoolis
because school can be a lot of fun. Kids getart
and gym and recess that are all fun. Kids go on
field trips in school.| know that some kids might
say, “No school!” But | say, “Schoolis fun, it helps
you make new friends, and teaches you what you
need to know.”

into sections and subsections o | | MR [ e
that include paragraph main
ideas: tendgtoto-czaanicad
hierarchical
Narrative Writing
Title
(Sedita, 2023, pS4)  What it does: tells a story ' ' '
(real or imagined) of an Beginning ’ ‘ Middle ‘ End ’
experience, event, or
sequence of events _
« Text Structure: organized Shiaton || Event Closure
around events and literary
elements such as setting, Introduce i
Opinion/Argument Writing
* What it does: Gives an e ’ %
opinion or makes an . w .
argument to ConVince the {Inmduc!lun’ Bod! ’Cancluskm
reader that a point of view is !
valid or to persuade the
re?_der to take a specific heodce coason Resae
action
* Text Structure: organised _
around specific text Stalo dlaim | Reason Clotute
components — claim, reasons,
evidence, counter-claim,
rebuttal Reason ’
(Sedita, 2023, p94) &

Opinion Writing Tomplate
R e T B o e oo g

Eleme‘nts of.
Opinion
Points of View
1%t or 3 Person ‘ ; =
Aesk other WdS fhot many Aot

State your claim M eiends, | be i upur weighbourhied
_-_ § read, write

Reason
Evidence (examples, facts, statistics, expert opinions) 5 science  history

1 e o chare (e geaton s are \sbonch

State your clam X105 _should Qo 10 SChop

2. Detarmine $he resncrs and evicence 1o wpport pour cham.

H¢

Evidence (examples, facts, statistics, expart opinions)

ﬁ‘

Evidence (examples, facts, statistics, expert opinions)

h‘

Serroarie s ane L XTC NP 74110 tALNES Mow

Restate, summarise, and provide closure

iy Transition Words Provin sose Suave = Quote
To convince or persuade srncther, because

4 Une i, e o b men

250 st bacaste frah br slavEm © B33EON N AT Mewile SI YUy
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Session 5 — Writer’s Craft

Co-construct writer's moves

« Co-constructing understanding is
essential to connect audience and
purpose.

* ‘We do’ enables students develop and
apply understanding to write coherently
(not copy).

 Explicit instruction of writer's craft
develops an internalised flexible &
framework to write appropriately for what
is required in task, for different purposes
and audiences.

* Shared writing uses this framework and
model to students how to express their
understanding effectively.

disf

B g i g b

0 g i e a? |

Teacher models the writing.

Béﬁmm the sea and the
Skxj,urwsavdwtmwtj Mng a.
dusty, aooked steps , round doors
a:\&uww&\'«w\zﬂs that
Stooped lke an old wan.

* Co-construct
understanding and the
teacher models
writing.

| @

Explicitly teach the writer’s craft

* [dentify example in the model text that includes the
writer's move to be taught.

* E.g. Place the reader in the setting and pile up the
description

€
gO"Mmmmea,
hsmwsﬂwta

gﬁﬂét‘.’su‘% [ hiok
[’;‘“;71 bwa;itiot:‘nsm ww,{
scarlet Strauterrios [k

what the Uit s gt | g

disf

sumule (ar ”yi# Gurative lo/ﬁwﬁe)_

Students practise the writer’s craft

» Students use the sentence sfructure and teacher
modelling to support writing and development of writer’s
craft.

i : Q
QSIC With thanks Dandenong North Primary School ’




Session 5 - Spelling

How should spelling be taught?

Over 175,000 in Print

Explicit instruction

» Well sequenced lessons
 Clear and concise language
* Guided practice

* Independent practice

* Feedback and correction

* Frequent student responses

* Cumulative review

explicit

instruction

ANITA L. ARCHER
CHARLES A. HUGHES

Effective and Efficient Teaching

How to planTier 1 spelling instruction at the primary
level

Considerations:

* You need a scope and sequence - state what is to be
taught, and in what order

* How is spelling instruction related to reading/writing
instruction?

* Will you use a published spelling program?

The Components of Spelling

* Triple Word Form Theory
* Phonology
» Orthography
* Morphology

* Etymology

Published programs

Considerations for choosing a published program
1. Is the program evidence-based?

2. Are there any efficacy/effectiveness studies on this specific
program?

3. Does the program include a research rationale?
4

. Does the program use a language-based approach to
teaching spelling?

Does the program use effective teaching techniques?
Does the program include a clear scope and sequence?

Does the program include clear links between assessment
and instruction? I

bl
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Putting It All Together: The Big Ideas

T\r}ei/r‘iting
Rope

A Framework for
Explicit Writing
Instruction
in All Subjects :

Y

Joan Sedita

oooooooooooooooooooooo




Content writing
promotes and deepens
content learning.

Teachers in any subject
area can support
writing.

T\r}e\/r‘iting
Rope

A Framework for

Explicit Writing

Instruction
in All Subjects

Joan Sedita

Foreword by Jan Hasbrouck




S Informational Writing

The . s
Wr‘|t| ng * What it does: examines . ; ,
previously learned information l . y l ’ l . ]
RO pe or pl’OVIdeS new Informatlon Introduction Body Conclusion

A Framework for . Text Strycture: organiseq ' -
Explicit Writing into sections and subsections el Rt
that include paragraph main

in All Subjects
L 5\\4 ideas: tends to be organ

hierarchically

= e Narrative Writing
Title

(Sedita, 2023, p34) + What it does: tells a story

(real or imagined) of an Beginning Middle End
experience, event, or

sequence of events

Establish

. . » Text Structure: organized saton | [ EemT [ Closure
Being able to write
elements such as setting, Infroduce I
rharantare nrahlamlenlaitinn IEETy e

i n fO r m atl O n / Opinion/Argument Writing
opinion/a reument e e oes o

argument to convince the
reader that a point of view is

and narrative texts vaid orfo prsuade the

aCtl0n topic Position
* Text Structure: organised

[ ] [ ]
are critical
. components — claim, reasons, &
v

I

Introduction Body Conclusion

evidence, counter-claim,
rebuttal peacn
(Sedita, 2023, p94) ﬁ




Information Processing Model

@ Composition

Ideas Sensory Working Long-term
Words memory memory memory
Sentences

® Transcription Planning
Handwriting I'%/\oflvoﬁon
Typing eviewing
Spelling

Effective instructional practices

« Human cognitive architecture is limited

«We think using:
* Working memeory — limited storage, limited time
» Long-term memory - unlimited storage. unlimited time

* Aim to reduce cognitive load by:

+ Reducing the amount of conscious processing needed by breaking
the task down and reducing distractions [reduce WM load)

+ Using dual coding - effective combination of langudge and visual
images to teach (support W)

« Building knowledge ‘schemas’ and automatising basic skills (increase

eliance on LTM)
dsf €

LITERACY SERYICES

Writing is complex
and requires

students to

Integrate many
different skills and

strategies

in All Subjects
L e

T\T\/riting
Rope

A Framework for
Explicit Writing
Instruction

Joan Sedita
ouck

Foreword by Jan Hasbr

@




The

in All Subjects

e

Writing

Rope

A Framework for
Explicit Writing

Instruction

Joan Sedita

Foreword by Jan Hasbrouck

Consider how
difficulties with
transcription
(spelling,
handwriting,
keyboarding) might
affect students’
writing.




Students should consider the TAP for
any writing task

eeeeeeee

Narrative
Points of View
TAP GAPS
» Task » Genre
Elements of

- Audience - Audience I nfO rm atlve

Points of View
- Purpose » Purpose mwpmm

* Structure
Stated or implied




Explicitly teach students strategies and skills to
support all stages of the writing process

The Process Writing Routine

. Cascading and parallel processes of
in ege
* |dentify audience and purpose wrlhng

* Brainstorm the topic
* Gather information e
* Take notes Main ideas/ message |

Audience and Translation of ideas
Plan purpose into Ian'guage/ Encoding of language
* Organize ideas Genre and style syntactical structures '+ visual signs

(phrases and

(written words) via
sentences)

* Use a planning guide
motor movements

Write (handwriting/ typing)
* Follow the guide
* Translate ideas into sentences and

paragraphs ds.lc Olive, 2014 ’ &

Revise

* Review the content
* Proofread for conventions
* Rewrite

www.keystoliteracy.com

Topic, plan, franslate, revise ﬁ



Sentences and paragraphs are the building blocks of writing, and
students benefit from explicit instruction that helps them produce
quality sentences and paragraphs.

@ Writing practice guide

Sentence combining

Australian
Education
Research

Improving sentence quality, complexity and variety

Sentence combining is an instructional technigue used to improve sentence
quality, complexity and variety. Students are taught how to combine two or
more basic sentences to create more interesting, sophisticated and varied
sentences. When sentence combining is taught explicitly and in a sustained
way, it becomes one component of successful writing instruction.

= The hungry baby cried

Evidence

More than 85 studies on sentence combining have been conducted over the
past 50 years. Most have demonstrated that sentence combining improves
students' sentence-level wriling across years and ability levels. Some studies
have also demonstrated improvement in students’ overall writing quality

and revision abilities. The research also indicates that sentence combining
has a more positive impact than traditional grammar instruction on sentence
construction, wriling accuracy and writing quality’.

Further research is required 1o test whether students can focus on higher-
order writing abilities better once sentence-level writing is mastered

and whether improved sentence-level writing translates to students’
compositional writing”. It is also warth noting that many of the more recent
studies have been conducted with small sample sizes and often with
students with learning disabilities, rather than the more general student

This guide is one in a series of
practice guides on evidence-
based writing instruction in
the classroom. Itis intended
for use across year levels and
discipline areas.

For this guide, AERO has
synthesised the most rigorous
and relevant evidence-based
practices and is informed by
our literature review. AERO
has rated these sources

of information against its
Standards of evidence,
focusing on evidence
generated in an Australian
context where possible.

Our focus on sentence
combining, and more broadly
teaching writing, aligns with
the Australian Curriculum
Content Descriptions and the
National Literacy Learning

i

We are learning to combine and punctuate sentences

using subordinate conjunctions.

oncept Development- re-explanation

1. Circle the subordinate conjunction
2. Underline the independent clause

Butterflies remain in their chrysalis luntil they are ready
to emerge.

Mum made some cookieswhich)everyone enjoyed.

Since we moved house, | have made a lot of new friends.

®

°
& &
CFU:

* What's the

subordinate
conjunction?

+  Whyis ‘because
he lost the race’
the dependent
clause?

€y




Writing-to-learn tasks
(summarising, writing
assignments) that require
students to respond to a
narrative or informational
text supports content
learning and critical
thinking.

The

Writing
Rope

A Framework for
Explicit Writing
Instruction

in All Subjects E

Joan Sedlta

oooooo d by Jan Hasbro




Basic Comprehension of Texi

Guiding Questions for Responding to Informational Text

+ What is the central idea of the whole text?

Questions for Responding to Narrative Text pupporting detals?

Overall personal response
. ou feel as you were reading?

aething that reminds you of yourself or people you knoy "

derstand the text? What can you do to
reminds you of something that happened
& of the story?

* What do you agree ol
* What do you like and disliK®

- Is there something you wonder &

< Available with
purchase of The
Writing Rope

UCharacters

- What is your opinion of the characters?

- Did the main character change througho

* What was the main character’s probler ¥ di e What can yo&

Response to setting
* What is your reaction to the setting(s) in the story (including time a

* How does the setting fit into the story, and why is it important?

Response to the author

- Why do you think the author wrote this story?

* What do you think about the author's choice for the title?

+ Does the author make you feel that you are part of the story? How does the author do this? L ioon Sacka, 0% Pl . Beseves Publshing Co., o) (page 1.0f 1)

- What did you like about the author's writing?
- Did you learn something you might try in your writing?

ramen jects, by Joan Sedia.
‘Copyright © 2023 by Paul H. Brookes Publshing Co., Inc. Al ights reserved. (page 1 of 1)

Read text more than 1x

15t read = overall

understanding of the text

Use questions to support
comprehension

The
Writing
Rope

Instruction
in All Subjects

o,

Joan Sedita

Foreword by Jan Hasbrouck




Text Annotation

2"d read = search for relevant
information and annotate the text

Annotations:
* margin notes
 highlighting/underlining

‘Reading with a pencil’

Text Annotating
D e e e D D Ty

Available with
purchase of The

Writing Rope

 Tip

S.
underline/highlight info relevant to
writing task

use more than 1 colour — 1x for
main ideaq, 1x for supporting info

connect ideas with lines & arrows
use symbols (*, #¢)

notes in margin to clarify
meaning/thinking, ask questions

paraphrase key phrases from text

Writing
Rope

A Framework for
Explicit Writing
Instruction p
in All Subjects

L"\\

Joan Sedita

ooooooooooooooooooo




Two-Column Notes

* Two-line column for organising
iInformation from multiple sources

Vertical line down the length of the
Page

Horizontal line near the top

Left column = big ideas

Right column = supporting details

Completed prior to writing @
response to a writing prompt

Scaffolded Two-Column Notes

T TETTTTTTT T TITT T THTT T T TTE T TITT T T TS I

Summary of Infor

ional Text OR P to a Writing Prompt

TS TIIT

ain idea 1

+ Detail

Available with
purchase of The
Writing Rope

<

The Writing Rope: A Framewark for EXplicit Wiiting Instruction in AJl Subjécts, by Joan Sedita.
‘Copyright & 2023 by 0.

Paui H. Brookes Publishing Ga.. Inc. All rights reserved.

i =
Writing
Rope

AFi
Explicit Writi
nnnnnnnnnnn
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N o oA

Seven Teaching Principles

Gradual release of responsibility when teaching
a skill, using an I do it, we do it, you do
it approach

Explicit instruction of writing strategies, using a
think-aloud approach

Differentiated instruction to meet individual
student needs

Scaffolding to support learning of new skills
Opportunities for collaboration with peers
Use of mentor text as models for writing

Increasing the amount students write in all
subject areas

The

A

-/-\

Writing

Explicit Writing

in All Subjects

Rope

Framework for

Instruction

Seven Teaching Principles

b e ’ :
Gra spansibility This anldo
it it inchides

Joan Sedita

Foreword by Jan Hasbrouck




1.

Gradual release of responsibility when teaching a skill,

using an I do it, we do it, you do it approach

A direct approach to infroducing and teaching a new
writing skill, strategy or technique.

The Syntax Project

Year0-Te 3

Sentence expansion - when, who, what, where

(written) to common verbs

Identify and define adverbs of manner and match

Other useful phrases

Australia is home to fascinating animal species.

For example, two of the only known monotremes —
echidnas and platypuses — are native to Australia.
Monotremes lay eggs, like reptiles and birds, but their
young are fed on milk, like mammals.

The isolation of Australia as an island continent may be
why it is home to such unique animals.

ast ©

1

Last Saturday night...In the middle of the night...At 10.30pm...Just before midnigh

200

FMetro Zoo

/’ |—-|-T-[ Melbourne Z00 e
Wild Animal Park:
/ AT T
Adverb of time Late one evenin
m when the ﬁ

Connector of time

Upgraded adjective

String of adjectives

had closed for the
day, all the sleepy
onimols were

ond ge’rhng reody
for a good night's
sleep.

| @

The

Writing
Rope

A Framework for
Ex pl tWt ng

=5 %“é

Joan Sedita
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2. Explicit instruction of writing strategies, using a think-
aloud approach

» Structured and sequenced steps to teach a specific skill.

» Explain the skill, model how to apply the skill using think-
alouds, provide guided practice with feedback.

* Include:

e strategies planning, revising, and editing compositions. he

) . : : .. Writing
* generic processes — brainstorming, collaborating, peer revising Rope
specific writing tasks — writing opinion or argument =



3. Differentiated instruction 1o meet individual student
needs

* Designing instruction to suit individual student needs rather
than using a standardised approach.

O & ©
Narrative Story Board Level 1 s

www.trackstoliteracy.com/

or
Explicit Writing
Instruction

Joan Sedita
»»»»»»»»»»»»»»»»»»»»»

00080080

Narrative Story Planner Level 1



http://www.trackstoliteracy.com/

4. Scaffolding to support learning of new skills

 Assistance offered by teacher or peer.

 To support learning a writing skill that a student is unable to
grasp independently.

* Remove assistance once skill is learned.
* Not the same as doing the work for students.
* A hallmark of differentiated instruction.

Explicit Writing



5. Opportunities for collaboration with peers

» Writing is a social activity and best learned in community.

« Collaborative writing had been found to have a significant
effect on improving student writing.

* Includes opportunities for students to plan, draft, revise
and edit their writing pieces.



Feedback Checklist: Personal Response to Narrative Text
I VAT T IV ITI TN IVITIN I T I IV VI TV ITI T IIITS

Scale: 1 = minimal, 4 = significant

Quality and completeness of response 1 2 3 4

Meets the requirements of the writing task.

Responses to questions are complete and organized.

Language is precise and clear.

v

Available with
purchase of The
Writing Rope

Demonstrates interest and poses g A

Additional comments or suggestj

The Writing Rope: A Framewaork for Explicit Winting Instruction in Al Subjects. by Joan Sedita.
Copyright © 2023 by Paul H. Brookes Publishing Go., Inc. Al rights reserved. (page 1 of 1)

Peer- or Self-Feedback Checklist

I T TTTT I TTTT T TTIT T TITI T T ITT T T TTT I ITTIT I T T TITIFIS

What | like about this writing piece:

Yes

Is there a good introduction?

When you read the piece 8
does it sound good to you?

Are the ideas in the writing clear?

Available with
purchase of The
Writing Rope

Is the piece organized?

Is there enough inforgg

Is there enough interesting and
varied vocabulary?

Were transitions used to make Circle transition wol

connections? that were used effect transition would be helpful.

Is there a good conclusion?

Other:

Additional comments or suggestions:

From Sadita, J. 2020). ksysmcmnmtmw{msd: Kays to Litaracy: raprintad by parmiss
In The Writing Rope: A F for Explicit Writing Al Subjects, by Joan Sadita. [2023; Paul H Brnohes Publishing Co.. Inc)  (page 1 of 1)




6. Use of mentor text as models for writing

» Used to show students what good writing look like.
 Students can emulate style, language and structure of the

fext.

Where to Obtain
Model Texts from

* Write them yourself

» Use Chat GPT

» Purchase scripted programs:
Text Express:

https://www.trackstoliteracy.com/produci-
page/text-express-narrative-model-texts

Evidence Based Narrative Intervention:

hitps://www.speechlanguageillusirated.co.nz/pr
oduct/evidence-based-narrative-intervention/

Formulas for Frames:

https://www.freospeech.com.au/product-
page/complete-story-package

Anna Branagan, Melanie Cross
and Stephen Parsons

Writing
Rope

A Framework for -
Explicit Writing y
Instructiol g

n Y 4
in All Subjects 4 E
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7. Increasing the amount students write in all subject

areds

Adequate time is essential.

Can occur during content instruction.
Writing can extend critical thinking about a subject-are topic.

Writing in subject areas can include short- and long-term writing tasks.

Australian

\ Education
Research
Organisation

Writing in subject English
Highlighting the use of simple, compound and complex
sentences in student writing

November 2023

This practice guide is one in a series
that focuses on the types of sentences
students should use in their writing in
the subjects of English, Science and
Health and Physical Education.

Australian
Practice guide for primary and secondary schools \ Education
Research

Organisation

Writing in Health and
Physical Education

Highlighting the use of simple, compound and complex
sentences in student writing

November 2023

This practice guide is one in a series
that focuses on the types of sentences
students should use in their writing in
the subjects of English, Science and
Health and Physical Education.

Australian
Education
Research
Organisation

Writing in Science

Highlighting the use of simple, compound and complex
sentences in student writing

November 2023

This practice guide is one in a series
that focuses on the types of sentences
students should use in their writing in
the subjects of English, Science and
Health and Physical Education.

T\r}ilr‘iting
Rope

A Framework for
Explicit Writing
Instruction

in All Subjects
L e

Joan Sedita

Foreword by Jan Hasbrouck
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