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Using tiered supports to improve school attendance
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WARNING
This material has been reproduced and communicated to you by or on behalf of the
University of Melbourne in accordance with section 113P of the Copyright Act 1968 (Act).

The material in this communication may be subject to copyright under the Act.

Any further reproduction or communication of this material by you may be the subject of
copyright protection under the Act.

Do not remove this notice
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What do we know about factors
related to school attendance

problems?

Literature Review

Review of literature causes/reasons for school absence

= 2000-2023

= Three databases — PsychINFO, ERIC, Education Database

= 4675 papers identified

= 146 reported on factors associated with school attendance in Western
cultures

= Melvin, McKay-Brown, Heyne & Cameron

Research outcomes to be shared at conference only:
publication will be available in 2025.

So, what can we do?
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Multi-Dimensional Multi-Tiered System of Supports

A

(MD-MTSS) Framework

Social-emotional

Academics

Attendance

Behavioral (SWPBS)
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MTSS Components

ADERSHIP AND poy
INTEGRATED

Progress
Monitoring

Data-Based
Decision Making

Multi-Level
Prevention
System

12

(c) University of Melbourne



11/11/2024

How confident are you in the components of MTSS?
Use the QR code to access the padlet.

[=]
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Why MD-MTSS

1. Need for early identification and intervention with progress monitoring
2. Functional needs-based assessment

3. Empirically supported procedures and protocols to reduce obstacles to
achievement

4. Compatibility between multi-tier approaches ‘
5. Ateam-based approach for implementation

Page 114)
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Early identification and intervention with
progress monitoring

Focus on prevention and early intervention
Meeting the needs of all students

Universal screening ‘

Page 18]
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Functional needs-based assessment and
intervention

* Why:
— Use of functional analyses to identify needs
— Attendance and behaviour — avoid, escape; access,

obtain .

* What:

— Functional needs — strengths, adjustments, replacement
behaviours, learning domains

Page 18]

16

Evidence-based intervention

Define the
Data-based decision making problem

Problem solving approaches
— Performance based

— Skills based Evaluate
Protocol based S
— Evidence-based programs

Analyse

the
problem

Implement
solutions

Page 117)
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Multi-tiered frameworks

MELBOURNE

Match support to the needs of all students through a tiered
framework

Focus on systems and groups of students, along with individual
students

Compatible with one another: Rtl, SWPBS, Pyramid Model,
MTSS-SAP

Use assessment: fidelity of implementation, screening,
progress monitoring and diagnostic

Page 10]
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Team-based approach

Develop system and school-wide assessment protocols

Identify students at-risk of behavioural, academic,
attendance, SEL difficulties

Interdisciplinary team ‘

Data analysis

Page 119)
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MD-MTSS and research

= Schools implementing SWPBS had lower absences and late arrivals when compared with the
control
= Tier 1 supports implemented with fidelity can lead to improved attendance

= Universal SEL programs improve school functioning which includes academic achievement,
study skills, attendance, lates, and on-task behaviours

= High quality SEL programs and practices result in improved student academic, behavioural and
life outcomes

= Looping (same teacher instructing students for two years) led to increases in academic
outcomes and approved attendance

= Integrated SEL and literacy curriculum led to increases in attendance and teacher-reported
academic skills

= Case study of Rtl implemented in a high school setting over two years led to improvements in
academic achievement (GPA) and attendance and a reduction in referrals to special education
services

20

MELBOURNE

However, fidelity of implementation
is paramount

The Academic and Behavior Response to Intervention School Assessment
(ASA: Scott et al., 2013) is a tool that can be used to assess MTSS
implementation in reading, writing, mathematics and behaviour.

Page 21]
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MD-MTSS Continuum of Supports

Intensive interventions and supports
“Individualised
*Wraparound models of care

+Durable procedures

monitoring

Targeted interventions and supports
+Some students

SOME +High efficiency
*Rapid response

g

fidelity of i

Universal interventions and supports.
+All settings, all students.
+Proactive and preventative

22

Tier 1

School climate (e.g. SWPBS, recognition systems, social inclusion)
Safety oriented strategies (e.g. bullying prevention)

Health-based strategies (e.g. hand washing, asthma management, sleep, nutrition)
Mental health and SEL (e.g. MHIPS, coping skills, anger management, peer mediation)
Parental involvement (e.g. partnerships, volunteering, cultural responsiveness)
Teaching and learning (e.g. UDL, differentiation, high quality core curriculum)
Transitions (e.g. class, setting, extended orientation) A
Staff capacity building

Universal screening

Community involvement '
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Tier 2

MELBOURNE

Evidence-based intervention (academic, behaviour, SEL, attendance)

— Social skills, coping, relaxation, conflict resolution

— Literacy/numeracy targeted programs

— Home-based routines

— Check-in/check-out or Check and Connect

— Peer mentoring

Complements core instruction A
Collaboration with parents/caregivers

Assessment and possible referral to other services 4 some
Progress monitoring

Addition to Tier 1 core programming

24
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Tier 3

Data-based interventions adapted based on student need

Use instructional hierarchy (acquisition, fluency, generalisation, adaptation)
Expanded Tier 2
Individualised learning/education plan using MD-MTSS

Wraparound models of support 4 a

Transitional programs

Progress monitoring som

Relationship to Tier 1 core programming
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School Infrastructure and support mechanisms

Assessment

‘ School based
schedules

professional
development

‘ Prevention MTSS
focus leadership team ‘

Communication Communication |
‘ Cultural and with and withand | Fidelity of
respogsiveness involvement of involvement of implementation
families staff
‘ Evaluation of
framework

hitps://mtssdsuccess.org/ | Page (26]
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Thank you!
27
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Questions?

lisamb@unimelb.edu.au I N S |

International Network
for School Attendance

www.insa.network
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