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Acknowledgement of Country

We acknowledge the Kaurna people as the custodians of the lands and waters of the 
Adelaide region from which we are presenting today.

We pay respect to Elders both past and present.



Session Outline
• Our context & literacy journey so far

• MTSS approach & tiers of intervention

• Tier 2 & Tier 3 Reading Acceleration Program (RAP)

• Literacy screening process

• Tier 2 RAP in action 

• Polysyllabic word learning

• Morphology

• Planning, progress monitoring & outcomes

• Student & teacher perspectives

• Q&A
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Our context & impetus for change
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Our context







Adapted from de Bruin K and Stocker K (2021) Multi-Tiered Systems of Support: Comparing Implementation in Primary and 14 Secondary Schools, Learning Difficulties Australia, 53(3):19-23



Adapted from de Bruin K and Stocker K (2021) Multi-Tiered Systems of Support: Comparing Implementation in Primary and 14 Secondary Schools, Learning Difficulties Australia, 53(3):19-23

Becoming a skilled reader

Tier 1 
Whole school 

QDTP

Tier 2 & 3 
Reading 

Intervention



What does
Tier 1
QDTP 
“look” like?

• Whole School PD in Before, 
During, & After (BDA) strategies

• Across all year levels and all areas 
of learning

• Mainstream and special classes

Year 10 English BDA, Chloe Bubner, Parafield Gardens High School Teacher



VIR – Vocabulary Instructional Routine

What does
Tier 1
QDTP 
“look” like?

• Whole School PD in explicit 
vocabulary and morphology 
instruction & vocabulary 
instructional routine - VIR

• Across all year levels and all 
areas of learning

• Mainstream and special classes

Literacy Coordinator, Stasha Demosthenous, Parafield Gardens High School

intrepidly archaeology



Example  of
VIR 

teaching 
resources 
across all  

subject areas 



Tier 2 & 3 
Intervention 
that supports 
improved 
reading 
outcomes



Tier 2 – RAP
Reading intervention elements

• Based on Sounds-Write, systematic, synthetic phonics 
program

• Includes explicit direct instruction on morphology and 
etymology to build reading and spelling skills for tier 2 & 3  
academic vocabulary

• 1x 80 mins phonics lesson per week

• 1x 40 mins morphology lesson per week

• Delivered by Sounds-Write trained teachers and SSOs

• Single or team-teaching models

• RAP instead of studying another language

• Revision & practice of PA skills and code knowledge

• Teaching through errors to promote problem solving

• Weekly and termly progress monitoring

• Elements of differentiation

• Movement and brain breaks, variety of short, fun, 
engaging and rewarding activities

• RAP teachers create a safe space to make mistakes, take 
risks and have a go.



Program: Scope and sequence mirrors Tier 2 Sounds-
Write reading intervention scope and sequence

Who:  RAP students requiring a higher dose of 
intervention & some Year 9/10 students with a 
decoding age significantly lower than their 
chronological age

Delivered: 1:1 by S-W trained SSOs 

When:  2x 40 mins sessions weekly 

1. During Monday afternoon Home Group

2. One other subject lesson to limit impact of 
withdrawal

Criteria: Nominated by Tier 2 RAP teachers and must 
be good attenders

Progress monitoring:  Session by session and end of 
term assessment (phonemic awareness, decoding, oral 
reading fluency skills) and feedback to RAP teachers

Exit:  Negotiated on case-by-case basis

Tier 3 – RAP
Reading intervention elements



Identifying 
students for 
intervention?
Literacy Screening

• on transition
• throughout the year

Q:  Does screening data suggest a 
reading or language challenge that 
needs support?



PGHS Transition Literacy Screening Process
Aim:  Identify & support students with poor reading and/or poor language comprehension skills on transition

TERM 3
Week 8

• Mid-year 6 Universal 
screening by partnership 
primary schools using 
DIBELS 8*

• Literacy Coordinator & 
Speech Pathologist review 
DIBELS 8* data for 
students intending to enrol 
at PGHS

• Students identified for 
targeted screening

MID-YEAR 6
End Term 2/Early Term 3

TERM 4
Year 6 Transition Visit

• Universal screening of Year 
6s reading comprehension 
using SmartLab online test

• Previously unidentified 
Year 6s may be identified 
on SmartLab test for 
literacy screening by 
speech pathologist

Reader Profile 1
Good language 

comprehension Good 
word reading
Tier 1 QDTP

Reader Profile 2
Poor language 

comprehension
Good word reading

Tier 1 QDTP
Tier 2 EALD 
PROGRAM

TERM 3
Week 8 onwards

• Planning
• Timetabling
• Class allocation
• Staffing
• Literacy screening results 

and recommendations 
shared with families

TERM 3
By Week 8

• Targeted screening of 
identified Year 6 students

• Screening tests decoding, 
word reading & language 
comprehension

• Reader profile created 
based on results & Simple 
View of Reading

Reader Profile 3
Poor language 

comprehension
Poor word reading

Tier 1 QDTP
+ Tier 2 RAP                            

+ Assistive tech

Reader Profile 4
Good language 

comprehension
Poor word reading

Tier 1 QDTP                    
+ Tier 2 RAP                           

+ Assistive tech

Percentage of Year 7 
enrolments in RAP
1:4 in 2021-2024

1:6 in 2025

• Co-planning Tier 2 RAP 
Literacy Coordinator & 
Speech Pathologist

• Co-Planning Tier 3 RAP 
Speech Pathologist & SSOs

• Literacy screening reports 
uploaded to student 
Daymap profiles            
PGHS IT SSO

• Principal allocates time 
during Week 1 staff 
meeting to read reports & 
plan for differentiation

TERM 1                       
of Year 7

*https://dibels.uoregon.edu/



PGHS 7-12 LITERACY SCREENING PROCESS
Aim:  Identify & support students with poor reading and/or poor language comprehension skills



RAP IN ACTION

Explicit instruction & activities 



RAP – Sequence of Learning

Warm Up
o Stop the Shark, Find a Word, Unscramble the Word, Reading/Spelling/Writing

Review learning from previous lesson

Main Body of Lesson (Teach/Practice New Code)
o Word Building, Sound Swapping, Sound Story, Segmenting/Working with Polysyllabic Words, 

Sentence Completion Tasks, Oral Reading Fluency

Review prior learning (review and apply code already taught)
o Dictation, Games (Cards, Bingo, Blooket, Kahoot, Jeopardy)

We make use of the same lesson/unit structure for all phonemes and morphemes.
This reduces students' cognitive load and promotes on task behaviour so students
know exactly what to expect and what tasks they will be engaging with.



RAP IN ACTION

Polysyllabic Word Learning 







Word Building – Polysyllabic words



Word 
Building in 
RAP Class



Polysyllabic word building

Clear learning intentions | I do, We do, You do (pairs), You do | Multiple ExposuresHITS













Word Analysis

Write the /e/ sound spelling        4. Write the word again & highlight the /e/ 
sound spelling

2. Write the syllables
3. Highlight the vowel sound in each syllable

1.Listen to the 
word

e, ea, ai, ie, aaddressa / ddressaddress
1.

2.

3.

4.

5.

6.

7.

8.

9.

10.







Dictation:  Spelling practice in context

Practice 
writing /ae/ 
sound 
spellings

a, ai, ay, ea, 
a-e

Practice 
writing /er/ 
sound 
spellings

er, ir, or, 
ear, ur



Revising /ae/ sound spellings with Jeopardy

Other games include:
Quizlet, Blooket, Kahoot



Using online games as progress monitoring tools

Kahoot game used as a formative assessment tool to evaluate students’ knowledge during a lesson



Blending and segmenting sounds and syllables
in polysyllabic words



Sound and 
word reading 
practice 

Aligned to Sounds-Write 
Initial & Extended Code

©Alison Clark

www.spelfabet.com.au

Talisman cards align with 
decodable

texts used in RAP classes



Taboo



Using 
Chat GPT 

to generate 
decodable 

fiction

• Can you please write me a 100-word 
story using the following words: 
lucky, funny, sunny, cousin, double, 
trouble, young, mother, sometimes, 
won

• Can you please write me a 200-word 
story about car racing using the 
following words: race, racing, 
amazing, agent, radio, April, major, 
waiting, raindrop, pathway, delay, 
mate, became, lane



• Non-Fiction Example – Article around 'Climate Change'

• This text has a range of sounds and morphemes that have been 
taught – can be used a review but also to expose students to 
contemporary, non-fiction topics

Using 
Chat GPT 

to generate 
decodable 
non-fiction



RAP IN ACTION

Morphology matters!



The Magic of Morphology

Rationale for Inclusion
• Many students can decode words but struggle to understand their 

meanings, which impacts their overall comprehension.
• So, we integrated morphology into our RAP program. 
• We explicitly teach:

o Base words
o Affixes (prefixes & suffixes)
o Latin and Greek roots

Respect  Achievement  Determination

The Morphology Project. (n.d.). Retrieved from 
https://thesyntaxproject2022.squarespace.com/the-morphology-project



The Magic of Morphology

Key Benefits
• Helps students break down unfamiliar words & determine their meanings
• Improves depth and breadth of word comprehension
• Supports Reading and Spelling
• Across all areas of learning
Benefits of a Scope and Sequence
• Systematic Skill Development 
• Maintains Instructional Consistency 

Respect  Achievement  Determination



The Magic of Morphology

Measuring Improvement
• Adapted ‘The Diagnostic 

Spelling Test – Morphology 
(DiSTm)’ from Macquarie 
University
DiSTm. (n.d.). Retrieved from 
https://www.motif.org.au/distm#:~:text=The%20Diagnostic%20Spelling
%20Test%20%2D%20Morphology,consistent%20morphologically%2Dba
sed%20spelling%20rules.

Respect  Achievement  Determination
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Nearpod https://nearpod.com/

Using online games to review morphology knowledge



RAP – Curriculum Materials 
• Sounds Write lessons & materials

• Decodables (fiction & non-fiction)

• App with decodables designed for older readers

• Sound Stories

• Dictation

• Games

• Cards

o Roll and Read

o Four in a Row

o Board Games

o Blooket

o Kahoot

o Jeopardy

o Taboo

o Nearpod



RAP IN ACTION

Planning, progress monitoring 
& outcomes



RAP – Planning
• Term planner on Google Drive

• Sequence of learning across a whole year of RAP is based on the Sounds Write Scope and Sequence

• Morphology Scope and Sequence – idea was to match up morphemes with phonemes

• Termly planning sessions with RAP Team and Tier 3 Intervention Team

Respect  Achievement  Determination



NB:  For more detail about our assessment schedule go to page 88 of  The Grattan Institute’s 2024 publication, 
The Reading Guarantee:  How to give every child the best chance of success - https://grattan.edu.au/report/reading-guarantee/

Pre Mid Post

Alphabet Code Knowledge

Phonemic awareness

Non-word decoding

Single word reading

Oral Reading Fluency

Phonemic awareness

Non-word decoding

Oral Reading Fluency

Morphology

Teacher observations

Formative Assessment

Semester 1 report

Alphabet Code Knowledge

Phonemic awareness

Non-word decoding

Single word reading

Oral Reading Fluency

Morphology

Teacher observations

Formative Assessment

Semester 2 report

RAP – Assessment, monitoring & reporting



Tier 2 RAP
Outcomes

Dose

120 minutes per week

Approximately 38 weeks

Data collection points

Prior to transition

End Term 2

End Term 4

AVERAGE improvement in decoding age

n=84

2 years 
2 months

2022 2023 2024

n=49

2 years
5 months

n=49

2 years
5 months

n=55

2 years



TIER 1:  Impact of whole school QDTP 
over 3 years

Progressive Achievement Test – Reading (PAT-R) 2021 -
Year 8, 2022 Year 9 & 2023 Year 10

https://www.acer.org/au/pat/assessments



TIER 1:  Impact of whole school QDTP over 3 years
Progressive Achievement Test – Reading (PAT-R) 2022 - Year 7, 2023 Year 
8 & 2024 Year 9

https://www.acer.org/au/pat/assessments



Impact of Tier 2 RAP:  Student perspectives

Respect  Achievement  Determination

How did RAP help you?
“I know how to say difficult words, but I 
normally don’t know how to spell them.  I can 
spell them now, after I was in that program.  

How did RAP help you?
“It helped me understand English better, for example, learning the sounds helped me 
read more words and improved my reading overall.  RAP improved my reading skills, 
so things became easier for me in my other classes, I wasn’t struggling anymore to 
read texts given to me in other classes because of RAP.”

TA, 
Year 9 

student

How did RAP help you?
“RAP has really helped me with 
my spelling and confidence in 
writing."

AD, 
Year 8 
EALD 

student

What can you do now that you couldn’t do before RAP?
“Spelling nine letter words, the simple kind like ‘because’.”

BA, 
Year 7 

student

JP, 
Year 8 

student



Respect  Achievement  Determination

“Students who graduate from the RAP program have a profound improvement in their 

confidence as they engage with the mainstream English curriculum as they have the 

knowledge and skills needed to access year level content. 

They take decoding skills learnt with them as they move through Middle School into 

Senior School. For some of these students, after being part of the RAP program, it means 

for the first time they’re working at the same level as their peers, and you can see how 

this greatly increases their sense of accomplishment and self. 

Students are also willing to ask for help from their teachers as they know the benefit that 

additional support has for them. The impact of the RAP program goes beyond 

measurable datasets!”  

Impact of Tier 2 RAP:  teacher perspectives

Beth 
Pontifex, 
English 

Coordinator



Want to know more?
• Australian Education Research Organisation (AERO)

• Leading and building an effective MTSS videos

• Go to:  https://www.edresearch.edu.au/guides-resources/videos

• The Reading Guarantee:  How to give every child the best chance of success, 
Jordana Hunter, Anika Stobart, and Amy Haywood, Grattan Institute, 2024

• Go to page 31, see Box 8: Parafield Gardens High School has implemented 
a multi-tiered system of support to help struggling readers catch-up

• Go to page 82-89, see B.2 Parafield Gardens High School 
https://grattan.edu.au/report/reading-guarantee/

• Email:  stasha.andrews598@schools.sa.edu.au

• Email:  christine.darcy554@schools.sa.edu.au

Respect  Achievement  Determination





Learning Difficulties Australia
Learning Difficulties Australia is an association of teachers and other professionals dedicated 

to assisting students with learning difficulties through effective teaching practices based on 

scientific research.

www.ldaustralia.org 

@LD_Australia
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Melinda de Haan
Master of Learning Intervention, Dip. Ed, BA

Learning Difficulties Australia Consultant

DSF-SPELD Tutor



Supporting struggling older readers with 
multicomponent literacy interventions

Z

Naplan



Supporting struggling older readers with 
multicomponent literacy interventions







Age: 7th graders
Duration: 75 min
Dosage: 2 x week
Time: During ’literacy’ block (not 
missing core instruction)

Opatz, M.O. and Kocherhans, S. (2024) 



Age: Year 4 students
Duration: 40 min
Dosage: -
Time: -

Less: work in complex text
More: reading fluency

Daniel, J., Barth, A. and Ankrum, E. (2023)



Age: Secondary
Duration: 30 min +
Dosage: -
Time: -

More: background knowledge, vocab
No: reading fluency, word study

Aero, 2024



Comparison of multi-component reading 
interventions





Why this is recommendedKey recommendations

- Includes words from core subject area classes (WWC, 

2022).

- Provides background knowledge (AERO, 2024)

- Improved vocab + comprehension (Hwang et al., 

2022).

Most recommend something 

‘accessible yet challenging’

One year above what they are capable 

of reading independently.



Why this is recommendedKey recommendations

Older children – decoding + vocabulary 

common issue (Nation, 2018).

Multisyllabic words = common roadblock 

(Heggie & Wade-Woolley, 2017).

Can improve reading comprehension 

outcomes (Kim et al., 2016, Vaughn et al., 

2022).

Include a routine to decode multisyllabic words.

Connect word reading with word meaning.

Morphology/etymology.

Include vocabulary review!





Link to reading outcomesKey recommendations

Word reading + meaning = greater impact on word 

reading fluency (Austin, et al., 2021).

Vocabulary interventions = highest effect sizes on 

all reading outcome measures (Scammacca et al. 

2007; Scammacca et al. 2015). 

Bang for your buck!

Try to target high frequency, academic vocabulary.

Include vocabulary review - need multiple, meaningful 

exposures.



Link to reading outcomesKey recommendations

Linked to positive improvements in reading comprehension outcomes 

Consolidates decoding – beneficial for all students (Shanahan, 2021).

For older readers – best in multicomponent interventions (AERO, 

2024).

Needs to be very targeted and precise way (Flynn et al. 2012; Wanzek

et al. 2013).  As little as 10min x 2 week (Shanahan, 2021).

Paired reading                                   Pause, Prompt, Praise

Choral reading                                   Repeated reading

Recorded reading

Use a range of approaches 

within a session.

Link to comprehension 

questions = purpose.





Link to reading outcomesKey recommendations

Provides a purpose for reading.

Provides opportunity for extended discussion. 

A key recommendation for struggling 
adolescent readers (IES, 2008).

Use a set of practices routinely.

Build world + word knowledge.

Teach a routine for determining the gist. 

Teach students to monitor their comprehension as 

they read

See IES Practice Guide Reading Interventions 4-9.





Link to reading outcomesKey recommendations

Boosts understanding.

Strengthens skills.

Improves insight.

All include a writing component. 

Scaffolds: Sentence stems.

Connected to key vocabulary and/or comprehension 

(e.g. a main idea statement).



Unknown: 
optimal setting, 

duration or 
frequency of 
sessions for 

reading 
interventions.

Known: Should 

have clear, 

specific 

measurable 

goals and entry 

and exit criteria 

for interventions





S TA R T
Understand Multi-tiered 

systems of support WWWC, 
AERO, MTSS

Do you have all 
the necessary 
information?

Is the main area of difficulty 
decoding?

Gather more information. DIBELS, 
MOTIF, YARC, BURT, WARP

Is the main area of difficulty reading 
fluency? (Not grade level,  less than 120wcpm 

with  inadequate expression)

Tier 2 Word Reading 
Intervention

Is the main area of difficulty reading 
comprehension?

Is writing also an area of difficulty 
for the cohort?

Using connected, complex text: 
- Multisyllabic word reading

- Fluency practice

Tier 2: Using connected, complex text:
Multisyllabic word reading

Fluency practice (even 10 min a few times a week)

Tier 3: More of the same intervention, 
phonemic awareness tips from Moats

LITERACY INTERVENTIONS

YES

NO

YES

YES

YES

OR

OR

AND

Tier 1

Tier 2

Tier 3

Progress monitoring: as 
instructed by toolkit

Progress monitoring: DIBELS YARC

Tier 3: Phonics etc. for those who need it. E.g. Reading 
Tutor, Toe by Toe, use reinforced reading).

Tier 2: Using connected, complex text:
Multisyllabic word reading inc. morphology,

Explicit vocabulary instruction, 
Consider provision of background knowledge

Comprehension questioning, AERO sample

Progress monitoring: Curriculum based, Vocabulary Knowledge 
scales CHATGPT slide deck pre- post- quizzes

Use a focus outlined above + explicit writing instruction using 
content from class. E.g. The Writing Revolution, Writing Matters,

SRSD

FOR OLDER, STRUGGLING READERS

Tier 3: Phonics etc. for those who need it. E.g. Reading 
Tutor, Toe by Toe, 

Reading fluency practice (e.g. preview the text before 
classmates, use reinforced reading).

Tier 1: High quality, evidence 
based instructional practices.





Tier 2 application

Routine to decode a multisyllabic word (Vaughn et al., 
2022).

Step 1: Look for prefixes and suffixes. Circle prefixes and 
suffixes in the word.

c o n d e n s e

d i s t i l l

Macqlit Lesson 33: con means ‘with/together’, dis means 

‘apart’.



Routine to decode a multisyllabic word.

Step 2: Underline the remaining vowel sounds. 

c o n d e n s e

d i s t i l l



Routine to decode a multisyllabic word.

Step 3: Loop under each part of the word as you say 
it. 

c o n d e n s e

d i s t i l l







Tier 2 application - explicit vocabulary instruction (slide deck 
generated):

Word: condense

Syllable breakdown: con·dense

Part of speech: verb

Concise Student-Friendly Definition:

•To make something smaller by removing extra parts.

•To change something from a gas to a liquid.

Critical Attributes:

•Make smaller

•Remove extra parts

•Change from gas to liquid



Tier 2 application - explicit vocabulary instruction (slide deck 
generated):

Intentional Gestures:

•Make smaller – Bring hands closer together.

•Remove extra parts – Pretend to pull pieces away with fingers.

•Change from gas to liquid – Wiggle fingers like steam, then bring them 

together into a cupped hand (like holding water).



Examples:

1.The teacher asked us to condense our long stories into one 

paragraph.

2.The water vapor in the air will condense on the window when it’s 

cold outside.

3.The chef condensed the soup by boiling it to make the flavours 

stronger.

Non-Examples:

(Context non-example) The ice cream condensed into a puddle 

when left in the sun.

1.(Syntactic non-example) He condense his books into a single shelf.

Tier 2 application - explicit vocabulary instruction (slide 
deck generated):







Supporting struggling older readers with 
multicomponent literacy interventions



Questions? 



The interventions:

Opatz, M.O. and Kocherhans, S. (2024) ‘Using a supplemental, multicomponent reading intervention to increase 
adolescent readers’ achievement’, Journal of Adolescent & Adult Literacy, 67(5), pp. 294–302. 
doi:10.1002/jaal.1333. 

Daniel, J., Barth, A. and Ankrum, E. (2023) ‘Multicomponent reading intervention: A practitioner’s guide’, The 
Reading Teacher, 77(4), pp. 473–484. doi:10.1002/trtr.2265. 

Example of tier 2 intervention for subject-specific reading comprehension (2024) Australian Education Research 
Organisation. Available at: https://www.edresearch.edu.au/guides-resources/practice-resources/example-tier-2-
intervention-subject-specific-reading-comprehension (Accessed: 04 March 2025). 



Key Resources:
Multi-tiered system of supports decision tree (no date) AERO. Available at: 
https://www.edresearch.edu.au/sites/default/files/2024-03/mtss_decision-tree_aa.pdf (Accessed: 04 
March 2025). 

Practice guide (2022) WWC | Providing Reading Interventions for Students in Grades 4–9. Available at: 
https://ies.ed.gov/ncee/wwc/PracticeGuide/29 (Accessed: 04 March 2025). 

Timothy Shanahan (2021) Teaching oral reading fluency to older students, Shanahan on Literacy. Available at: 
https://www.shanahanonliteracy.com/blog/teaching-oral-reading-fluency-to-older-students (Accessed: 04 
March 2025). 

https://chatgpt.com/g/g-jiam4r9gc-explicit-vocabulary-instruction-deck-outline-2-0



Melinda de Haan
Master of Learning Intervention, Dip. Ed, BA

Learning Difficulties Australia Consultant

DSF-SPELD Tutor

Thank you!


