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Based at Parafield Gardens High School, Christine has
worked alongside the school's leadership team to
implement a literacy screening process, a fiered
reading infervention approach and provides one-on-

one intervention for struggling older readers.
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Bachelor of Education (Primary and Middle)
Literacy Coordinator
Parafield Gardens High School

Department for Education, South Australia

Stasha started her career as a Year 6/7 teacher before
moving to the secondary setting at Parafield Gardens
High School. Stasha is passionate about literacy and
the importance of building teacher knowledge and
capacity to develop all students’ literacy skills. Stasha
has worked with staff to develop their knowledge of
vocabulary and morphology using high impact
teaching strategies and leads the school's Tier 2
Reading Acceleration Program (RAP) for Year 7 and

Year 8 struggling readers.
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We acknowledge the Kaurna people as the custodians of the lands and waters of the
Adelaide region from which we are presenting today.

We pay respect to Elders both past and present.




Session Outline

* Our context & literacy journey so far

MTSS approach & tiers of intervention

Tier 2 & Tier 3 Reading Acceleration Program (RAP)

Literacy screening process

Tier 2 RAP in action
* Polysyllabic word learning
* Morphology

Planning, progress monitoring & outcomes

Student & teacher perspectives
* Q&A
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PGHS Literacy Journey
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impatus for Whole school PD to Whale school PD to Whole schoal PD to Whole school PD to
_ Change improve reading improve reading improve reading improve writing
1A YearBs comprehension comprehension comprehension
below benc_hmark Sertence typas
forreading BDA Explicit Vocabular VIR Word Choices
P ¥
Before, During & After Instruction Vaocabulary
Reading Strateqgy HITS Instructional Routine Sustain
Science of Reading Learning Intentions morphology & BDA & VIR &HITS
Literacy Screening Success Criteria etymology
Checking for Tier 2
Tier 2 Understanding Sustain Reading Intervention
Buy-in Speech BDA & HITS Years7 &8
Pathologist to lead Sustain EALD Program Years
trial of Year 8 BDA Tier 2 7-12
classroom-based Reading Strategy Reading Intervention
reading Year 7 & 8 Tier 3
intervention Tier 2 EALD Program Year 7- Reading Intervention
based on Reading Intervention 12 Years 7-10
Sounds-Write Years 7 & 8
EALD program Tier 3
EALD program Year 7-12 Reading Intervention
Years 7-12 Years 7-10
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PGHS Literacy Journey
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Tier 1 Tier 1 Tier1 Tier1
Impetus for Whole school PD to Whole school PD to Whole school PD to Whale school PD to
 Change improve reading improve reading improve reading improve writing
1 Yesr 8y comprehension comprehension comprehension
below nenc_hmark Sentence types
for:reading BDA Explicit Vocabulary VIR Word Choices
Before, During & After Instruction Vocabulary
Reading Strategy HITS Instructional Routine Sustain
Science of Reading Learning Intentions morphology & BDA & VIR & HITS
Literacy Screening Success Criteria etymology
Checking for Tier 2
Tier 2 Understanding Sustain Reading Intervention
Buy-in Speech BDA & HITS Years7 &8
Pathologist to lead Sustain EALD Program Years
trial of Year 8 BDA Tier 2 7-12
classroom-based Reading Strategy Reading Intervention
reading Year7 & 8 Tier 3
intervention Tier 2 EALD Program Year 7- Reading Intervention
based on Reading Intervention 12 Years 7-10
Sounds-Write Years 7 &8
EALD program Tier 3
EALD program Year 7-12 Reading Intervention
Years 7-12 Years 7-10
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Tier1
Whole school PD to
improve writing

Word Choices
Model Texts
Sustain knowledge of
Sentence Types

Sustain
BDA & VIR & HITS

Tier 2
Reading Intervention
Years7 & 8
(Phonics &
Comprehension)
EALD Program Years 7-
12

Tier 3
Reading Intervention
Years 7-10




* Increased
intensity,
frequency

and duration

of instruction
* Reduced

group size

TIERS OF INTERVENTION AT PGHS
OUR MTSS APPROACH

INTENSIVE

TARGETED

TIERE]

Intensive personalised
support for a few

TIER@

Additional support for
some

TIERY]

Tier 3 Reading Acceleration Program - RAP
1-to-1 sessions

2 x 40 mins per week

Speech Pathologist & trained School Support
Officers (SSOs)

Literacy Screening
Tier 2 RAP Class 16-20 students
o 120mins per week
EALD English Class
o 120-240 mins per week
In class support from Curriculum Support SSOs

High quality
instruction for
all learners

Adapted from de Bruin K and Stocker K (2021) Multi-Tiered Systems of Support: Comparing Implementation in Primary and 14 Secondary Schools, Learning Difficulties Australia, 53(3):19-23




Becoming a skilled reader

SCARBOROUGH’'S

READING ROPE

LANGUAGE COMPREHENSION

BACKGROUND KNOWLEDGE

(lacts, concepts, alc.) (20 01)
. VOCABULARY
T|er 1 (breadth, precision, links, etc.)
Whole school LANGUAGE STRUCTURE

(synlax, semantics, elc.)

QDTP

VERBAL REASONING -_ - SKILLED

(inference, metaphor, etc.) READING
THE MANY

STRANDS
WOVEN INTO
SKILLED
READING

LITERACY KNOWLEDGE
(print concepts, genres, etc.)

WORD RECOGNITION

. PHONOLOGICAL AWARENESS
Tler 2 & 3 (syllables, phonamas, elc.)

Reading DECODING
g (alphabetic principle,
Intervention spelling-sound correspondences)

SIGHT RECOGNITION
(of familiar words)

Adapted from de Bruin K and Stocker K (2021) Multi-Tiered Systems of Support: Comparing Implementation in Primary and 14 Secondary Schools, Learning Difficulties Australia, 53(3):19-23




What does
Tier 1
QDTP
“look” like?

Whole School PD in Before,
During, & After (BDA) strategies
Across all year levels and all areas
of learning

Mainstream and special classes

What does the word ‘mock’ mean?

Think about what it
means to mock someone.

What do you predict a
‘mockumentary’ to be
about? -

Class discussion - can sometimes take a lot to prompt my year 10s into a discussion but this particular
question generated buzz VERY QUICKLY! Anyone want to guess what happened straight away?

During Reading Activities (Plan uestions that will help students think, Connect before reading octivities with the reading,
Use text structure ist ir

mockumentary

Etymology:

From the Middle English word
"mokken" which means to
imitate in a scornful way.

Morphology:

mock - meaning to imitate in a derivative manner.
-umentary - referring to a documentary, a genre of
film or media that presents real-life events of
information.

Definition: A mockumentary is a fictional film or
production that mimics the style and format of a
documentary, often for comedic purposes.

Synonyms: spoof, satire, parody, faux-documentary
Antonyms: documentary, nonfiction, reality, actuality

Example:

The mockumentary hilariously depicted a fictional
world.

tch Team Thor.
atch it once the whole way through without any note taking. (This will benefit many

students).

Students will then watch it again and pat
Stua cord notes as they watch
mockumentary elements).

enes that match up to the questions.
ideo from the second time onwards (identifying the

All studen " (3]
sSame ‘during’

o
aet‘!vi
We rewatched the mockumen' roughly 4 times.

S ixc oano 92

How are you able to tell that Team Thor is
a mockumentary and not a documentary?
List 3 key elements that stood out.
What effect did some camera choices have
on the target audience? Why were they
specifically chosen?

What effect did the interview scenes have

on the target audience?
How does Team Thor use humour to create
satire?

Year 10 English BDA, Chloe Bubner, Parafield Gardens High School Teacher



What does
Tier 1
QDTP
“look” like?

Whole School PD in explicit
vocabulary and morphology
instruction & vocabulary
instructional routine - VIR
Across all year levels and all
areas of learning

Mainstream and special classes

VIR — Vocabulary Instructional Routine

intrepidly archaeology

how answers

Questions (6)
1-Quiz

Myriad - true or false?

2-True or false

Myriad - true or false?

VIR myriad activity S =Trueorisle
n Myriad - true or false?
1720~

3 plays - 54 players

m Assign Play solo 4 -True or false

Literacy Coordinator, Stasha Demosthenous, Parafield Gardens High School




Syllables: chro — no — lo — gi — cal (x5)
Morphology: refer to whiteboard
‘c H RO N 0 I_D G I ( A I_Definilion: events arranged in time order (adjective)
Chronological order
(adi) (noun)

Etymology: Synonyms: in time order, in sequence

Greek Origin Antonyms: random, out of order

YAHAT I5 CHRONOLOGICAL ORDER® |  Example: c H R 0 N 0 I.O G I c A l.

Johnny wrote a recount of his summer holiday in

A~ ’;, = chronological order.
\ = . What word/phrase does NOT represent chronological?
- / ‘ 8 Activity: Place the following events in chronological
!!FI.l.II‘IHI!‘IT. i H=II!DIFF . EHD order. I
lunch arrive at school  go to bed recess G) n sequence

come home from school eat dinner _ eat breakfast b) Random

c) In time order

CHRONOLOGICAL

Example of
VIR . . :
. Which of these set of events are in chronological order?
teaching
resources a) Johnny started school in 2000, was born in 1996 and
across all began playing soccer in 2006

b) Johnny was born in 1996, started school in 2000 and

Su bject areas began playing soccer in 2006

c) Johnny began playing soccer in 2006, was born in 1996
and started school in 2000




Tier 2 & 3
Intervention
that supports

improved
reading
outcomes

Parafield Gardens High School



Tier 2 — RAP
Reading intervention elements

Based on Sounds-Write, systematic, synthetic phonics
program

Includes explicit direct instruction on morphology and
etymology to build reading and spelling skills for tier 2 & 3
academic vocabulary

1x 80 mins phonics lesson per week

1x 40 mins morphology lesson per week

Delivered by Sounds-Write trained teachers and SSOs
Single or team-teaching models

RAP instead of studying another language

Revision & practice of PA skills and code knowledge
Teaching through errors to promote problem solving
Weekly and termly progress monitoring

Elements of differentiation

Movement and brain breaks, variety of short, fun,
engaging and rewarding activities

RAP teachers create a safe space to make mistakes, take
risks and have a go.



Tier 3 - RAP
Reading intervention elements

Program: Scope and sequence mirrors Tier 2 Sounds-
Write reading intervention scope and sequence

Who: RAP students requiring a higher dose of
intervention & some Year 9/10 students with a
decoding age significantly lower than their
chronological age

Delivered: 1:1 by S-W trained SSOs
When: 2x 40 mins sessions weekly

1. During Monday afternoon Home Group

2. One other subject lesson to limit impact of
withdrawal

Criteria: Nominated by Tier 2 RAP teachers and must
be good attenders

Progress monitoring: Session by session and end of
term assessment (phonemic awareness, decoding, oral
reading fluency skills) and feedback to RAP teachers

Exit: Negotiated on case-by-case basis




ldentifying
students for
Intervention?

Literacy Screening
* on transition
e throughout the year

Q: Does screening data suggest a
reading or language challenge that
needs support?




PGHS Transition Literacy Screening Process
Aim: Identify & support students with poor reading and/or poor language comprehension skills on transition

MID-YEAR 6

screening by partnership

DIBELS 8*
» Literacy Coordinator &

DIBELS 8* data for
students intending to enrol
at PGHS

* Students identified for
targeted screening

Reader Profile 1

Tier 1 QDTP

*https://dibels.uoregon.edu/

* Mid-year 6 Universal .

primary schools using .

Speech Pathologist review .

TERM 3

By Week 8

Targeted screening of
identified Year 6 students
Screening tests decoding,
word reading & language
comprehension

Reader profile created
based on results & Simple
View of Reading

Poor language
comprehension
Good word reading

TERM 3

Week 8 onwards

Planning
Timetabling
Class allocation
Staffing

Literacy screening results
and recommendations
shared with families

Reader Profile 3

Tier 1 QDTP
+ Tier 2 RAP
+ Assistive tech

TERM 4

Year 6 Transition Visit

Universal screening of Year
6s reading comprehension
using SmartLab online test
Previously unidentified
Year 6s may be identified
on SmartLab test for
literacy screening by
speech pathologist

Good language
comprehension
Poor word reading

TERM 1

of Year 7

* Co-planning Tier 2 RAP
Literacy Coordinator &
Speech Pathologist

* Co-Planning Tier 3 RAP
Speech Pathologist & SSOs

* Literacy screening reports
uploaded to student

Daymap profiles
PGHSIT SSO

* Principal allocates time
during Week 1 staff
meeting to read reports &
plan for differentiation

RATI
Cv\\w\ on p"PO
¥ >

Parafield Gardens High School
Percentage of Year 7
enrolments in RAP
1:4in 2021-2024
1:6in 2025




PGHS 7-12 LITERACY SCREENING PROCESS

Aim: Identify & support students with poor reading and/or poor language comprehension skills

Concerned about a student’s literacy skills?

First check to see if the student’s
Difficulties with... - literacy skills have already been

screened.

( -1 Go to student’s Dayma
Reading @ ymap

attachments or

Go to the PGHS Google Drive

L and search for a Literacy
Screening Report using the
student’s name

Report No report
Email speech pathologist

to initiate the screening
process

Trial QDTP

strategies

recommended

in the report.

Need support? "

PP Available by

Contact details of School-based Senior Speech Pathologist: emailing the
E: Christine.darcy554@schools.sa.edu.au T: Ext. 111 speech pathologist

Updated January 2025
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ﬁ Parafield Gardens
High School

Email speech pathologist
christine.darcy554@schools.sa.edu.au
You'll be asked to complete a checklist

Complete & email the checklist
back to the speech pathologist

Literacy Screening arranged by

speech pathologist
If indicated by checklist information

Report & recommendations
posted to Daymap & shared with LCM,
teachers, parents & student

Student may also be referred to

other services for assessment
e.g. speech pathology, psychology,
occupational therapy, social work,
attendance, special educator, GP,
paediatrician, mental health service




RAP IN ACTION

Explicit instruction & activities




RAP — Sequence of Learning

Parafield Gardens High School

Warm Up
o Stop the Shark, Find a Word, Unscramble the Word, Reading/Spelling/Writing

Review learning from previous lesson

Main Body of Lesson (Teach/Practice New Code)

o Word Building, Sound Swapping, Sound Story, Segmenting/Working with Polysyllabic Words,
Sentence Completion Tasks, Oral Reading Fluency

Review prior learning (review and apply code already taught)
o Dictation, Games (Cards, Bingo, Blooket, Kahoot, Jeopardy)

We make use of the same lesson/unit structure for all phonemes and morphemes.
This reduces students' cognitive load and promotes on task behaviour so students
know exactly what to expect and what tasks they will be engaging with.

€)
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RAP IN ACTION

Polysyllabic Word Learning



Be the first to

unscramble
the mystery word!




e/

Word Building
with polysyllabic
words




Word Building — Polysyllabic words
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Polysyllabic word building

o e B AL U Es = i
BERHE- - (2- 8- |EwImia o a7 abie o
— sl . — —— o

Segmenting, blending and sorting /er/ sound
spellings

figue

anges

] ; facmec

‘} deliver deliver ﬂ&/.h,[lgc e M

e A fiem fic /m firm : pemanent  pec mn_ent _permopent
‘r buming burnim, bur/ning  _bhuening 1. * Underline the sounds in e T

i S N ! < J each word. ' 3 ¥

i worse [ mot.orin mo _tor _1m proforng

%‘ T i ac Noroe W“&W 2. Write the sounds on the 9 [ I )

1 sponsor Sponson __.Sjy&<__ line and say the sounds as w banisaion g g ;. e

it figure £-Lg' ure ,{ qure ‘63(4,4’(« you go. Sa¥_ tioa, St

‘ 1 A ciccas Civ] cus  __Cleeus 3. Putin the syllable breaks.

_&ar nest car pest earpest

eantertain Qﬂﬁm" _enturtam, 4. Re-write the word in full.

HITS | Clear learning intentions | | do, We do, You do (pairs), You do | Multiple Exposures




Words to read
<l ou o>

mug

luckily

lovely

running

cup

double

jumping

bump

sSONs

sunny

mother

stuck

other

trouble

young

touch




Words to spell
<0 OO OW o0e o0-e>

- | say the word, you write the word, underline the <oe>
sound spelling, then chin your whiteboard

CRATION 5
895 fos,
7 %
g \
/8 /\%
[ - z
-4 ©

Parafield Gardens High School




cRATION Y
,\'&“ %o,

Parafield Gardens High School

brecioabie

FreEurariend

Word sorting: spelling <ea=
* Read each word in the table,

* Sort the words into the correct sound for
the <ea> spelling.

ti=nifting Irecudhesr ous ncreosinghy ren|

WS Y fresaningiess Ihredtening Concedlsd

Joil sound

fmm sound 1 Fe/ sound




0 e ™ Segmenting

Ray e sqondy & you iaderkrg Biem

L
1. WeEe e rarmber o wnaneEy o b bre el §oothe wore PD IYSYI I u b I C
. hld -1
4, Then, ot jhe worss izbo Bee gteret ebiags for Sy’ aned highliphifurderdne the Wards

hzmllivg

Il'l'r=|1'Jll'.- l"‘fl-'“' E'E'Cld E‘ﬂCh WDI'C] .

thisiwan - - Say the sounds as you
' underline them.

| Write the number of
—— wstishop sounds on the line next
| to the word.

eg. bird - 3

e . Then, sort the words
into the different

spellings for fer/ and
highlight/underline the

spelling

paeriaet mgsTEry

| spectator early




SURD0EE
shadow

| ppose

suppose

rEmohe

Word

s

resparoach

locadion

oAy

oECodE

1.

anproaching

achoes

2.

cpuoiabe

Sort the words abowve into the different spellings for foe/,

then highlight the spelling.

it =]

analysis

Underline the sounds in
each word.

Write the sounds on the
line and say the sounds
as you go.

Put in the syllable
breaks.

Re-write the word with
syllable breaks

Re-write the word in full.




Word Analysis

1.Listen to the
word

2. Write the syllables
3. Highlight the vowel sound in each syllable

4. Write the word again & highlight the /e/
sound spelling

Write the /e/ sound spelling

address

a / ddress

address

e, eq, ai, ie, d

1.

2.

10.




The Cruise

Sue and Bruce were looking forward to thelr holiday. They were going
on a cruise around the Greek Islands.
A

On June 6th they flew fo Athens ond —
— __ \

were soon boarding the big ship that \

was to be their home for the next ftwo
» ™ weeks.
Practice new learning
"Our room is number forty- two," said Sue. -
/OO/ "I think you mean cabin,”

. gughed, Bruce. "Look, it is the one with
O (o]0} Ul e ou the blue door."

U_e L ew Inside was very big. There were four bedrooms, a sitfing room and two
bathrooms. "This is oo big for us,” said Bruce. "Look, there are shoes under
the bed and a suit in the wardrobe. There's foothpaste and shampoo in
the bathroem.” Just then there was a knock at the door.

Sound Search

Reading a text fogether
Lis’rening for the oo/ sound "I'm somy,” said the steward, "There has been a mistake. This is for a group
of people who dll want fo be together. Do you mind moving to number

High“ghﬁng /oo/ sound two hundred and two? | will take your cases, just follow me.”
= ’ <spellings> _
Sorﬁﬂg spellings of the fOOf i . Having fo move did not ruin their holiday.

Number two hundred and two was smaller and
sound (done nexf lesson) Fsuited them much better.

_ The route fook them to some beautiful islands
and some secluded beaches.

The crew were all very helpful and the food was

AERATION o,
delicious.

It was the best holiday they had ever had.

REA DWG
-¢(.
i N
L NS

v

Parafield Gardens High School




Sentence Completion Task

Mot together parachuie aftemoon

COLRRON mprove jeweliery SEWIgE

. Chnﬂﬂe a wﬂ[d fl'ﬂm ihE |_The teacher's feedbock was 1o My work
box for each sentence. 2.1 am going o the shops this |

* Then, underline the /oo/ N TelEcdsaTalie
sound in each word. 1.8 wre fo open e e rcanodiia

5.we e all n this

& | hove a for a discount o soa this mosde,

A ou need a shodernd sip 1o leovo choss,

B. Yoo can smed e pdant ot Aofvar an o bl

Parafield Gardens High School

iy,




Dictation: Spelling practice in context

Practice
writing /ae/
sound
spellings

a, ai, ay, ea,
a-e

Practice
writing /er/
sound
spellings

er, ir, or,
ear, ur

Wb M aflaann,
! fHi H, ¥ 1A ‘ i

(4

5

[ 1 e hisd au
il My,

oMt ) i B

1
=

hee mom Colbehe coly &6 bt of wark

A - Same " i | ¢

L Ve e A1\ 2 e FL' 4 Pco‘u Crarth
i 3

The Ogugite (0 e pope '.3-}‘.\m5 Thi !

AT LN

Nothinal She  looked in 4he  loga snops. Nothiy

‘ﬂl;(‘: Ghe  Geked .L'g_t" Ine}ﬁ]rﬂm .*;:%"by_r.;

wis o Fhcden-yenc-ald Lf.'.-,f

)

Dictation

Who?
What?
Where?
How?

Dictation
Who?
Everyone

Whatg
writing words with /ae/
sound spellings in senfences

Why?2
practicing writing and
spelling based on what you
hear willimprove your
listening and reading skills
)

/ae/ <ai ay ea a-ea> w




Revising /ae/ sound spellings with Jeopardy

a-e split

100

200

300

400

500

Other games include:
Quizlet, Blooket, Kahoot

Parafield Gardens High School



Using online games as progress monitoring tools

[t )
Kahoot! {n] Home @ nDiscover = Library sl Reports  RER Groups Upgrade now m o a
r summary Players (15) Questions (8) Feedback
% Expanded view % Compact view
All (8) Difficult questions (3)
E Question Type Correctfincorrect
1 This word is an example of... 1 sound, 2 different letters to spell It True or false o 73%
This word is an example of... Quiz O 33%
This is an example of .1 sound, many different spellings True or false o 53%
4 Thisword Is an example of... Quiz O 2o
How many sounds ean you hear in this word? Quiz O 27%
There are 2 /aef sound spellings in this word True or false O 60%
7 How many syllables can you hear in this word? Quiz O 40%
These are all examples of... Quiz o 53%

Kahoot game used as a formative assessment tool to evaluate students’ knowledge during a lesson

Quizlet Blooket
Q] B

hitps://quizlet com hitps://www.blooket.com

Parafield Gardens High School



Blending and segmenting sounds and syllables

in polysyllabic words

Wheel of fortune! %@‘

3-4 Teams whiteboards
& markers

How many sounds?

You will need:
whiteboards and markers

Who and how?

« Listen to the word

- Say the sounds as you spell each
syllable

» Write the whole word

* How many sounds in the word? 10

hitp: wheel-of fortune

ASRATION o
Ne; %,
o L&A
F z,
) = A%
4 = 2
& =

Parafield Gardens High School



Sound and
word reading
practice

A ERATION o
OF R
<& %,

REAp,
My
Ty
T

Parafield Gardens High School

Talisman cards align with
decodable

texts used in RAP classes

©Alison Clark

Aligned to Sounds-Write




*weather
* forecast
*sun

30 seconds - GO!



Using
Chat GPT

to generate
decodable
fiction

Can you please write me a 100-word
story using the following words:
lucky, funny, sunny, cousin, double,
trouble, young, mother, sometimes,
won

Can you please write me a 200-word
story about car racing using the
following words: race, racing,
amazing, agent, radio, April, major,
waiting, raindrop, pathway, delay,
mate, became, lane

Parafield Gardens High School

ChatGPT
On a sunny afternoon, my cousin Tommy and | set out to explore the old barn. We were young and
reckless, but my mother always said we had a double dose of luck. It was funny, the way we stumbled

upon hidden treasures—old trinkets and forgotten photographs.

But sometimes, luck wasn't enough to keep us out of trouble. We accidentally triggered a trapdoor,
sending us into a hidden cellar. At first, it felt like an adventure. We even found an old safe, With a mix of
luck and wit, we cracked it open and won our freedom—along with a stash of ancient coins.

April came with dark clouds, but the racing track was full of excitement. The major race of the season
was about to start, even with the chance of rain. Drivers, including Jake and his racing mate, Sam,

were waiting in their lanes, engines roaring.

Jake's agent had warned him about the wet conditions, but he felt ready. When the signal turned
green, they sped off. The track was a winding pathway, each turn a challenge. The first raindrop hit

Jake's windshield, soon followed by many more, threatening to delay the race.

Over the radio, Jake heard his crew chief’s voice, “Steady, Jake. It's getting slippery out there.” He
focused hard, handling the curves with care. Sam was right behind him, both racing hard.

As they reached the final turn, the rain became a downpour, making it hard to see. But Jake stayed
calm and kept his grip. With amazing control, he crossed the finish line first, with Sam close behind.

Victory was his, showing his skill and determination.

At that moment, the rain couldn't take awaytfw‘ay of racing or the happiness of winning.



* Non-Fiction Example — Article around 'Climate Change'

* This text has a range of sounds and morphemes that have been
taught — can be used a review but also to expose students to
contemporary, non-fiction topics

In a recent study, scientists highlight the increasing urgency of climate change, emphasizing the
need for immediate action. The study, by international researchers, outlines the ways climate
change affects our planet, from rising sea levels to more frequent extreme weather.

L]
U S I n g The report reveals that many coastal communities are already feeling the impact. Flooding has
become a routine issue, displacing thousands and causing billions in damage. "We're seeing more

intense typhoons and hurricanes,” said Dr. Julie Liu, a leading climate scientist. “These storms not
‘ at G P | only cause immediate destruction but also long-term economic and social issues.”
The study points to significant changes in wildlife behaviour. Many species are struggling to adapt
t n r t to the changing environment. The increased heat is causing coral reefs to bleach and die,
O g e e a e disrupting marine ecosystems.

Governments around the globe are urged to take more decisive action to reduce greenhouse gas

d e C O d a b | e emissions. Measures such as investing in renewable energy, improving energy efficiency, and

protecting natural habitats are crucial steps in mitigating climate change.

L] L]
n O n _fl Ct I O n Despite these challenges, there are glimmers of hope. Some countries are making strides in
reducing their carbon footprints and transitioning to sustainable practices. “It's crucial that we
continue to push for change,” said environmental activist Leo Hughes. "Our future depends on the

actions we take today.”

The consensus among scientists is clear: we must act now to secure a liveable planet for future
generations.

Parafield Gardens High School




RAP IN ACTION

Morphology matters!



The Magic of Morphology

Rationale for Inclusion

 Many students can decode words but struggle to understand their
meanings, which impacts their overall comprehension.

* So, we integrated morphology into our RAP program.

* We explicitly teach: frans e
o Base words =
: . . ex ort er
o Affixes (prefixes & suffixes) e p :
Meaning: carry
o Latin and Greek roots de .
SUp ing
§ S The Morphology Project. (n.d.). Retrieved from
ffParafield Gardens https://thesyntaxproject2022.squarespace.com/the-morphology-project
High School Respect Achievement Determination



The Magic of Morphology

Key Benefits
* Helps students break down unfamiliar words & determine their meanings
* Improves depth and breadth of word comprehension

e Supports Reading and Spelling
prefix base svuffix

* Across all areas of learning "R
. ai't "-'

Benefits of a Scope and Sequence

e P k \?’ .\LJ &
 Systematic Skill Development
* Maintains Instructional Consistency A ./\. ./

Morphology malfers!
\JJ F g3
[fParafleld Gardens ( %
ngh School Respect Achievement Determination



The Magic of Morphology

Write each word Circle the meaning/job of the morpheme

Measuring Improvement

What does it mean or do to the base word?

Practice Words

* Adapted ‘The Diagnostic .
Spelling Test — Morphology 5
(DiSTm)’ from Macquarie Rovew word

What does the prefix re- mean?

. . 1. reprint /2
U n Ive rS I ty a) forward c) behind
b) again d) past
DiSTm. (n.d.). Retrieved from 2. unlock WihEngesithe prafl lin-mesn? 2
https://www.motif.org.au/distm#:~:text=The%20Diagnostic%20Spelling a) in c) back
%20Test%20.%2D%20Morphoquv,consistent%ZOmorphoquicaI|y%2Dba b) against d) not
sed%20spelling%20rules. 3 isciive What does the prefix in- mean? /2
a) not c) too much
b) again d) too little

J-
[fParafleld Gardens
ngh School Respect Achievement Determination



multi -

~ A prefix (or morpheme) is a group of letters that we add to the front of a
base word and this changes the meaning of the word

multicolour

l

Latin element
J

%}/‘F‘\\ Means ‘many /much’ ‘ %

Parafield Gardens
ngh School Respect Achievement Determination

Latin Origin




re —

Activity: Find the base word, then apply the meaning of the prefix re—

what does the word mean?

1. reread (| DO)
. rewrite (WE DQ)

2. reinvestigate (YOU DO in
partners)

J_ 4. redo (YOU DO)
%f\

ffParafield Gardens
High School Respect Achievement Determination

. relaunch
5. redevelop
/. reprint

. reunite

. review

©




Activity: Find the base word, then apply the meaning of the suffix =ly; what
process could the word be helping to describe? Write a sentence for four (4) of
the words.

| . quietly (I DO) 4. slowly

2. anxiously (WE DO) 5. bravely
3. badly (YOU DO) 6. nervously

J .
= :
ﬁfff\Pe‘\raﬁeld Gardens ‘ %

High School Respect Achievement Determination




Using online games to review morphology knowledge

Nearpod https://nearpod.com/

Quiz
Build formative assessments
with multiple activities.

Draw it

Students respond with drawing,

text or images.

Memory Test
Assess memory with matching

Multiple Choice
Add a multiple-choice quiz.

Fill in the Blank
Fill in the blank within a
passage.

Time to Climb
Quiz game that increases

heat

great/ huge

The morpheme
‘therm' means...

the part of the
word that cannot
be broken down
any further. Can
stand on its own.

A base word is...

The morpheme
'mega’ means...

Base word in
homelessness?

earth/ ground/
soil

A morpheme is...

The morpheme
'path' means...

the smallest
meaningful unitin
a language; itis
not idenitical to a
word.

feeling/
suffering/
disease

The morpheme
'geo' means...

home

¥ Logn

6 Relaning songs on L.

15 Figh impactteschin.

 Logn-KSCPC ¥/ Spelingnts | Spet.. @ Letters and Letter C-

€ Jeopardylabs - Onli..

®




RAP — Curriculum Materials

* Sounds Write lessons & materials 16 questons [EET

Question 1

* Decodables (fiction & non-fiction) Blookel | K

* App with decodables designed for older readers

Question 2

fie/ sound

Which fie/ sound spelling is in the word "bright?
99 Plays -

* Sound Stories marscnons

Mo)vr-n 40 picyen. oh::‘«-uw Vghighter of o Gfferent
. . ¢ $ e 1|3
* Dictation Vargte | |1 %eting| |\ Stitcn
b, 9-','1#‘ w2338,

-.depth
. . 4 A -ﬂdap.
* Games a —

7 J | T
2 Wiich xsatting of faf bt In the weord encirster "Gmptg V?Mdaw .rlkum ..ﬂ'ow" fex | stench rreosed erecdor evoge | thedding
° Cq rd S : g Bm'wv‘ Mapmg \unuzl nmo)‘ [ ‘
o 9 J °

Rol ond Reod: /e/ 1ovnd

[ | -

O ROI | G nd Req d «  [er/ sound spellings{)

m assign  Biay selo . H irsteod ¥end odective | egment ready weather
H |

Four in a Row ' e — . ﬂ [;3 @ @

: vttt et v [t Frercn ‘ reary checking tread
Board Games TN T = | B
100 100 P . ‘ Floating | clone — biending | momy | cobwen agarst | sepping | said
Blooket ) | —t
' donate elbow cloak  remote ' 1 2 3

; ‘ ¢
: plmo‘dmwlngaxplodo road“ :

Jeopardy
Taboo

boat | located toe | vote

o)
o)
o)
o Kahoot
o)
o)
o)

Nearpod Parafield Gardens High School




RAP IN ACTION

Planning, progress monitoring
& outcomes




RAP — Planning
* Term planner on Google Drive
* Sequence of learning across a whole year of RAP is based on the Sounds Write Scope and Sequence

* Morphology Scope and Sequence - idea was to match up morphemes with phonemes

* Termly planning sessions with RAP Team and Tier 3 Intervention Team

3 Morphology Identifying base words | MS 9 -LY POWERPOINT

MS 9 Suffix -ly Understanding -LY TASK

T Topic/Content skil/Knowledge Activities 530 support | Assessment meaning of

Week/Lesson morpheme and how it
make words that

getting to know you, describe a

buiding, setting Recdy 1o lean

tions, the ‘why* of the 3truths and a e process/verb

progrom, word gome/activities Apply spelling

‘generdlisations’

2024 Year 7 RAP Program

Reflecting on leaming

Student survey

1 1 RAP Session 17 EC Unit 11 _ee_sound | Reading & spelling RAP Session 17 PowerPoint

P Morphology Undentonding of MS | POWERPOINT spellings Word Building Sentence Completion Task
Session | marphological terms Sentence Completion

Task

Dictation

16 morphology - ook at

2 RAP Session 18 EC Unit 11 _ee_sound | Reading & spelling RAP Session 18 PowerPoint
spellings Segmenting PSW Seamenting Polysyllabic

j o & getting 1o know where Sound story - sound Words
-~ y ore ot... spotting and sorting Resilience by the Sea Text

S
ﬁParafield Gardens

High School Respect Achievement Determination




RAP — Assessment, monitoring & reporting

Mid

Alphabet Code Knowledge Phonemic awareness Alphabet Code Knowledge
Phonemic awareness Non-word decoding Phonemic awareness
Non-word decoding Oral Reading Fluency Non-word decoding
Single word reading Morphology Single word reading
Oral Reading Fluency Teacher observations Oral Reading Fluency
Formative Assessment Morphology
Semester 1 report Teacher observations

Formative Assessment
Semester 2 report

NB: For more detail about our assessment schedule go to page 88 of The Grattan Institute’s 2024 publication,
The Reading Guarantee: How to give every child the best chance of success - https://grattan.edu.au/report/reading-guarantee/




AVERAGE improvement in decoding age

Tier 2 RAP
Outcomes

2023
Dose
120 minutes per week
Approximately 38 weeks
Data collection points

n=55
2 years
Prior to transition

End Term 2 ; '
End Term 4




TIER 1: Impact of whole school QDTP
over 3 years

Progressive Achievement Test — Reading (PAT-R) 2021 -
Year 8, 2022 Year 9 & 2023 Year 10

https://www.acer.org/au/pat/assessments

109 -146

112-148

119-151

|:| Score Range



TIER 1: Impact of whole school QDTP over 3 years
Progressive Achievement Test — Reading (PAT-R) 2022 - Year 7, 2023 Year

https://www.acer.org/au/pat/assessments

8 & 2024 Year 9

m PAT Reading / Norm Reference Report . PAT Reading / Norm Reference Report PAT Reading / Norm Reference Report
jgor students with year level Year 7 between 03-01-2022 and 02-01-2023 %br students with year level Year 8 between 02-01-2023 and 01-01-2024 fpr students with year level Year 9 between 01-01-2024 and 04-02-2025
14919 — @ 151.6 1538 2
A 149 8 3
° B _ 149 % =
) 2 8
139 ©
A 139 - % é
° b= 139 %
B 3 7
© b=
129 = 129 2 129 2
— o
119 s =
o 119 2
119
2 2 2
© c o
100 2 @ 5
® 100 100 2
©
5 2 ° ——
L g @ [ e 4 < 5
S & o 99 ] @
] ° w
o s o 2 o °
8 a 8 ] 8 5
& 89 A s & g B
©
2 2 2
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=g i 790
°
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<« 69 69 5
° o °
59
™ 3% Tre 59
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@ @ 3
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2 2 2
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Impact of Tier 2 RAP: Student perspectives

How did RAP help you?

TA, “It helped me understand English better, for example, learning the sounds helped me
Year 9 read more words and improved my reading overall. RAP improved my reading skills,
student so things became easier for me in my other classes, | wasn’t struggling anymore to
read texts given to me in other classes because of RAP.”

What can you do now that you couldn’t do before RAP?

77

“Spelling nine letter words, the simple kind like ‘because”’.

AD, How did RAP help you? How did RAP help you?
Year 8 “RAP has really helped me with “I know how to say difficult words, but |

my spelling and confidence in normally don’t know how to spell them. | can
writing.” spell them now, after | was in that program.

EALD
student

J

NS )
[[Paraﬂeld Cardens
High School o

Respect Achievement Determination



Impact of Tier 2 RAP: teacher perspectives

“Students who graduate from the RAP program have a profound improvement in their
confidence as they engage with the mainstream English curriculum as they have the
knowledge and skills needed to access year level content.

Beth

Pontifex They take decoding skills learnt with them as they move through Middle School into

Senior School. For some of these students, after being part of the RAP program, it means
for the first time they’re working at the same level as their peers, and you can see how
this greatly increases their sense of accomplishment and self.

English
Coordinator

Students are also willing to ask for help from their teachers as they know the benefit that
additional support has for them. The impact of the RAP program goes beyond
measurable datasets!”

/fParafleId Gardens "2 U
ngh School Respect Achievement Determination L



Want to know more?¢

* Australian Education Research Organisation (AERO)
* Leading and building an effective MTSS videos
e Go to: https://www.edresearch.edu.au/guides-resources/videos

* The Reading Guarantee: How to give every child the best chance of success,
Jordana Hunter, Anika Stobart, and Amy Haywood, Grattan Institute, 2024

* Go to page 31, see Box 8: Parafield Gardens High School has implemented
a multi-tiered system of support to help struggling readers catch-up

* Go to page 82-89, see B.2 Parafield Gardens High School
https:/grattan.edu.au/report/reading-guarantee/

* Email: stasha.andrews598@schools.sa.edu.au

* Email: christine.darcy554@schools.sa.edu.au

N~
ffParaﬁeId Gardens
High School

Respect Achievement Determination







Learning Difficulties Australia

Learning Difficulties Australia is an association of teachers and other professionals dedicated

to assisting students with learning difficulties through effective teaching practices based on

scientific research.

2N\

v

L. www.ldaustralia.org f @LearningDifficultiesAustralia
enquiries@ldaustralia.org y @LD_Australic %




Melinda de Haan

Master of Learning Intervention, Dip. Ed, BA
Learning Difficulties Australia Consultant
DSF-SPELD Tutor




Supporting struggling older readers with
multicomponent literacy interventions

Proportion of Year 7 Students
Significantly Behind their Peers

ol 7

**ﬁﬁﬁNMQ%%%%Q

50%




Supporting struggling older readers with

multicomponent literacy interventions

L

/4

The Royal
Children’s
Hospital
Melbourne

< .

=~ MacqLit

=2 the Macquarie Literacy Program
s for small group instruction

= N

=<  sounds and words
=] ~art D-




SCARBOROUGH'S

READING ROPE

(2001)

LANGUAGE COMPREHENSIO

BACKGROUND KNOWLEDGE
(facts, conceplts, etc.)

\/ VOCABULARY
(breadth, precision, links, etc.)

LANGUAGE STRUCTURE
(syntax, semantics, etc.)

VERBAL REASONING SKILLED

(inference, metaphor, etc.) READING
THE MANY

LITERACY KNOWLEDGE

(print concepts, genres, etc.) STRANDS ' 8 Q& « ﬁ ‘
WOVEN INTO r . Ay
SKILLED < e B ' W
READING ' = ¢

WORD RECOGNITION

PHONOLOGICAL AWARENESS e
(syllables, phonemes, elc.) & ‘ki:n:_ig?;}

e
S

DECODING =
(alphabetic principle,
spelling-sound correspondences)

SIGHT RECOGNITION
(of familiar words)




Vocabulary

‘Comprehension




Age: 7t graders

Duration: 75 min

Dosage: 2 x week

Time: During 'literacy’ block (not
missing core instruction)

Vocabulary

Opatz, M.O. and Kocherhans, S. (2024)




Age: Year 4 students
Duration: 40 min

Dosage: = Comprehension |
Time: -

Less: work in complex text Vocabulary

More: reading fluency

Daniel, J., Barth, A. and Ankrum, E. (2023)




Age: Secondary
Duration: 30 min +
Dosage: -

Time: -

Writing

More: background knowledge, vocab HioesEg

No: reading fluency, word study

Comprehension

Aero, 2024




Comparison of multi- com;s)onent reading
mterven [o]g

Writing Vocabulary




Figure 1: An MTSS decision tree for reading in secondary school

Category A Category B
Univer screening S e.g., NAPLAN, school rey

Below benchmark Meets benchmark bmd Tier 1instruction
Meets benchmark bmd Tier 1instruction
Below benchmark Tier 3 word
for word reading but reading intervention

meets benchmark
for comprehension Accommodations

Tier 3 word reading
intervention

Diagnostic Below benchmark Tier 2 subject-

assessments for for word reading specific intervention 5
i adi : r 5S
word reading + + comprehension _ og.re :
comprehension Accommodations monitoring
+ adjustments
Tier 3 intervention by

language specialist

Tier 2 subject-
Below benchmark specific intervention
for comprehension
but meets Accommodations
benchmark for
WelfeN=F:lellgle] Tier 3 intervention by
language specialist




Key recommendations Why this is recommended

Most recommend something - Includes words from core subject area classes (WWC,
‘accessible yet challenging’ 2022).

One year above what they are capable | - Provides background knowledge (AERO, 2024)

of reading independently. - Improved vocab + comprehension (Hwang et al.,
? 2022).
Word study
Reading fluency @
Complex text Vocabulary

~m  Comprehension

Writing




Key recommendations

Why this is recommended

Connect word reading with word meaning.
Morphology/etymology.

Include vocabulary review!

Reading fluency

Comprehension

Word study Complex text

A p

Include a routine to decode multisyllabic words.

Older children — decoding + vocabulary

common issue (Nation, 2018).

Multisyllabic words = common roadblock

(Heggie & Wade-Woolley, 2017).

Can improve reading comprehension
outcomes (Kim et al., 2016, Vaughn et al.,

2022).

Vocabulary
Writing




% Example: Routine to decode a multisyllabic word.

Step 1: Look for prefixes and suffixes. Circle prefixes and suffixes in the word.

@reaso

Step 2: Underline the remaining single vowels and vowel or vowel-consonant
combinations.
unreason@bie

Step 3: Loop under each word part as you say it.

@re als o
Step 4: Say the whole word by blending the parts together, making it into a word you
recognize.

IES 3‘]/{4 Institute of
7/]&* Education Sciences




Key recommendations Link to reading outcomes

Try to target high frequency, academic vocabulary. Word reading + meaning = greater impact on word

reading fluency (Austin, et al., 2021).
Include vocabulary review - need multiple, meaningful

exposures.
Vocabulary interventions = highest effect sizes on
Word study
—— all reading outcome measures (Scammacca et al.
2007; Scammacca et al. 2015).
Vocabulary Complex text

Bang for your buck!

Comprehension

Writing %



Key recommendations

Link to reading outcomes

Use a range of approaches
within a session.
Link to comprehension

guestions = purpose.

Word study

Comprehension

Reading fluency Complex text

« Vocabulary

Linked to positive improvements in reading comprehension outcomes

Consolidates decoding — beneficial for all students (Shanahan, 2021).

For older readers — best in multicomponent interventions (AERO,

2024).

Needs to be very targeted and precise way (Flynn et al. 2012; Wanzek
et al. 2013). As little as 10min x 2 week (Shanahan, 2021).

Paired reading Pause, Prompt, Praise

Choral reading Repeated reading

Recorded reading

Writing




SHANAHAN

ON LITERACY

SUBSCRIBE TO BLOG

oral reading fluency , text reading fluency 04 December, 2021 [v__] 35 Comments

Oh goodness, everybody’s least favorite topic (except maybe Tim Rasinski). What I'm talking about is fluency instruction/practice for

older students... grades 4 and up, let's say.

No one gets too bent out of shape if | talk about little kids working on their oral reading, but when those young'uns reach 9- or 10-

years-old that presumably is baby stuff.



Key recommendations Link to reading outcomes

Provides a purpose for reading.
Use a set of practices routinely.

, Provides opportunity for extended discussion.
Build world + word knowledge.

A key recommendation for struggling

Teach a routine for determining the gist. adolescent readers (IES, 2008).

Teach students to monitor their comprehension as
they read

See |ES Practice Guide Reading Interventions 4-9.

Word study

Comprehension Complex text

Vocabulary



Word study

Comprehension

Writing

Vocabulary

Example 2.2. Interventionist asking a small group of students to read a paragraph on issues
related to poverty and feeding a family

Teacher: Scan the paragraph and underline any words you can't read or don't understand.

The teacher briefly reviews any words in the passage that the students identified, as well as any that
the teacher deemed difficult, including proper nouns. The teacher pronounces each word, asks
students to repeat the pronunciation, and provides a short, clear definition or explanation.

Teacher: Now | want you to read this passage silently and explain what the passage is about to your
partner.

The students read the passage and turn to their reading partner to explain what the passage is about.

Teacher: For this reading, the purpose will be to answer questions about the text that are listed on
the board. | would like the first reader to read the paragraph aloud. If you are the second reader, read
along silently and help your partner when they get stuck on a word by saying the word and asking
them to repeat the word before they continue reading the rest of the paragraph.

When the first reader is done, answer questions 1 and 2. Then it is time for the second reader to read
the passage while first reader assists. After the second reader is done, answer questions 3 and 4.

The following questions are on the board:

1. Who is going to the market in this story?

2. How did the main character get to the market?

3. How long did it take to get there?

4. How was the main character able to feed their family?

The teacher and students briefly discuss the students’ answers to the questions after questions 1 and
2 and after questions 3 and 4. The teacher asks students to read the sentences that helped them
answer the questions. The teacher clarifies any misconceptions.

Source: Toste et al. (2019); Vaughn et al. (2016).



Key recommendations

Link to reading outcomes

All include a writing component.
Scaffolds: Sentence stems.
Connected to key vocabulary and/or comprehension

(e.g. a main idea statement).

Boosts understanding.
Strengthens skills.

Improves insight.

Writing Complex text

Vocabulary




Figure 1: An MTSS decision tree for reading in secondary school

Category A Category B
Universal s =ning assessments e.g., NAPLAN, school reports, written samples

Below benchmark Meets benchmark  [emq Tier 1instruction

1

Meets benchmark B4 Tier 1instruction

Unknown: Below benchmark Tier 3 word ' Known: Should
. . for word reading but reading intervention
optimal setting, v

meets benchmark . : have clear
for comprehension Accommodations g . !
duration or , specific
: Tier 3 word reading P
frequency of intervention b measurable

sessions for Diagnostic Below benchmark Tier 2 subject- . F goals and entry

assessmer“ﬂs for for word reading specific intervention
word reading + + comprehension Progress

reading comprehension Accommodations monitoring and exit criteria

+ adjustments

|ntervent|ons- Tier 3 intervention by for interventions

language specialist

Tier 2 subject-
Below benchmark specific intervention
for comprehension
but meets Accommodations
benchmark for
word reading Tier 3 intervention by
language specialist
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Middle Years Novel Studies Curriculum
Units

The novels Please note that year levels are suggestions only, and units may be used in higher or lower year levels as deemed

Years 5/6

Years 7/8

appropriate for a school's context.

Blugback E ;)
& . g e
Hg T { Blueback . alifeka  The Night They Stormed Eureka
;‘ Ls Author: Tim Winton "~ Author: Jackie French
\%mwﬁﬁr
Lenny’s Book of Everything 5

Author: Karen Foxlee



Understand Multi-tiered

START systems of support WWWC,

= -~ LITERACY INTERVENTIONS

FOR OLDER, STRUGGLING READERS

Gather more information. DIBELS,
MOTIF, YARC, BURT, WARP

Do you have all
the necessary
information?

Using connected, complex text:
Tier 2 Word Reading - Multisyllabic word reading
Intervention - Eluency practice

Tier 3: More of the same intervention,
phonemic awareness tips from Moats

YES

Is the main area of difficulty

decoding? instructed by toolkit

Tier 2: Using connected, complex text: Tier 3: Phonics etc. for those who need it. E.g. Reading
=) ultisyllabic word reading Tutor, Toe by Toe, use reinforced reading).

min a few times a week

Progress monitoring: DIBELS YARC

OR Tier 2: Using connected, complex text: Tier 3: Phonics etc. for those who need it. E.g. Reading
YES Multisyllabic word reading inc. morphology, Tutor, Toe by Toe,
Explicit vocabulary instruction
Consider provision of background knowledge Reading fluency practice (e.g. preview the text before
Comprehension guestioning, AERO sample classmates, use reinforced reading).

Is the main area of difficulty reading
ﬂuency? (Not grade level, less than120wcpm

with inadequate expression)

Is the main area of difficulty reading
comprehension?

Progress monitoring: Curriculum based, Vocabulary Knowledge

AND

¥ scales CHATGPT slide deck pre- post- quizzes
Is writing also an area of difficulty
for the cohort? YES Use a focus outlined above + explicit writing instruction using
content from class. E.g. The Writing Revolution, Writing Matters =
e TR #4 Literocy Moves




the necessary
information?

—

YES

Is the main area of difficulty
decoding?

Tier 2w R .
Intervention
Progress monitoring: as
instructed by toolkit

Tier 2: Using connected, complex text:

Australian
Education
Research
Organisation

Improve whole-school processes

Example interventions for
word reading

May 2024

Using connected, complex text:
), < i ; >
m‘w T

Tier 3: More of the same intervention,
phonemic awareness tips from Moats

Tier 3: Phonics etc. for those who need it. E.g. Reading

Teaching Oral Reading Fluency to Older Students

04 December, 2021 C] 35 Comments

oral reading fluency , text reading fluency

Oh goodness, everybody’s least favorite topic (except maybe Tim Rasinski). What I'm talking about is fluency instruction/practice for
older students... grades 4 and up, let's say.

No one gets too bent out of shape if | talk about little kids working on their oral reading, but when those young'uns reach 9- or 10-
years-old that presumably is baby stuff.



Reading fluency

Routine to decode a multisyllabic word (Vaughn et al.,
2022).

Comprehension

Word study Complex text

Step 1: Look for prefixes and suffixes. Circle prefixes and
Soablary suffixes in the word.

Macqlit Lesson 33: con means ‘with/together’, dis mean

‘apart’.,



Routine to decode a multisyllabic word.

Reading fluency

wwwwww Step 2: Underline the remaining vowel sounds.

@dgnse
@itill

Word study Complex text

Vocabulary
Writing




Word study

Writing

Complex text

Vocabulary

Routine to decode a multisyllabic word.

Step 3: Loop under each part of the word as you say



Tier 2: Using connected, complex text:

Multisyllabic word reading

Eluency practice (even 10 min a few times a week]

Is the main area of difficulty reading
fluency? (Not grade level, less than 120wepm

with inadequate expression) Progress mon&oring_mmg

a4

Tier 3: Phonics etc. for those who need it. E.g. Reading
Tutor, Toe by Toe, use reinforced reading).

Example: Routine to decode a multisyllabic word.

Step 1: Look for prefixes and suffixes. Circle prefixes and suffixes in the word.

@reaso

Step 2: Underline the remaining single vowels and vowel or vowel-consonant
combinations.
Unreason@bie

Step 3: Loop under each word part as you say it.

reaso @ble
Step 4: Say the whole word by blending the parts together, making it into a word you
recognize.

IES ,-}‘V"f_ Institute of
7pf= Education Sciences

SHANAHAN

ON LITERACY

SUBSCRIBE TO BLOG

x /' oral reading fluency , text reading fluency 04 December, 2021 ] 35 Comments

Oh goodness, everybody’s least favorite topic (except maybe Tim Rasinski). What I'm talking about is fluency instruction/practice for
older students... grades 4 and up, let's say.

No one gets too bent out of shape if | talk about little kids working on their oral reading, but when those young'uns reach 9- or 10-
years-old that presumably is baby stuff.



Tier 2: Using connected, complex text: Tier 3: Phonics etc. for those who need it. E.g. Reading
Multisyllabic word reading inc. morphology, Tutor, Toe by Toe,

Explicit vocabulary instruction,
Consider provision of background knowledge Reading fluency practice (e.g. preview the text before

Comprehension guestioning, AERO sample classmates, use reinforced reading).

Is the main area of difficulty reading
comprehension?

Progress monitoring: Curriculum based, Yocabulary Knowledge
scales CHATCPT slide deck pre- post- quizzes

Example 2.2. Interventionist asking a small group of students to read a paragraph on issues
related to poverty and feeding a family

Explicit Vocabulary Instruction Deck Outline 2.0

By Jake Cowling &

Teacher: Scan the paragraph and underline any words you can't read or don't understand.

The teacher briefly reviews any words in the passage that the students identified, as well as any that
the teacher deemed difficult, including proper nouns. The teacher pronounces each word, asks
students to repeat the pronunciation, and provides a short, clear definition or explanation.

Teacher: Now | want you to read this passage silently and explain what the passage is about to your Designs a Powerpoint or Google Slide outline using evidence

partner. informed instructional activities from 'Bringing Words to Life: Robust
Vocabulary Instruction' and 'Explicit Instruction: Effective and
Source: Toste et al. (2019); Vaughn et al. (2016). Efficient Teaching'



explicit vocabulary instruction (slide deck

generated):

Word: condense
Syllable breakdown: con -dense
Part of speech: verb
Concise Student-Friendly Definition:
*To make something smaller by removing extra parts.
*To change something from a gas to a liquid.
e Critical Attfributes:

‘Make smaller

emeEt s Remove extra parts

Change from gas to liquid



explicit vocabulary instruction (slide deck

generated):
Intentional Gestures:
Make smaller — Bring hands closer together.
‘Remove extra parts — Pretend to pull pieces away with fingers.
Change from gas to liquid — Wiggle fingers like steam, then bring them

together into a cupped hand (like holding water).

Vocabulary Complex text



explicit vocabulary instruction (slide
deck generated):

Examples:

1.The teacher asked us to condense our long stories intfo one
paragraph.

2.The water vapor in the air will condense on the window when it's
cold outside.

3.The chef condensed the soup by boiling it to make the flavours
stronger.

Non-Examples:

(Context non-example) The ice cream condensed into a puddle
when left in the sun.

1.(Syntactic non-example) He condense his books into a single shelf.



Explicit Vocabulary Instruction Deck Qutline 2.0 I, Share

174 Write sentence stems so students can use the target
word

¢ 2

Here are some sentence stems to help students use the word condense in different

contexts:
1. When writing my summary, | had to condense...

2. The steam from the hot soup will condense when...

Word study

3. To fit everything into my backpack, | had to condense...

4. Scientists can condense water vapor into liquid by...
Vocabulary Complex text

5. If you condense a long story, you should make sure to include...

6. On a cold morning, you can see water condense on...

Comprehension

Writing
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Is writing also an area of difficulty
for the cohort? Use a focus outlined above + explicit writing instruction using

content from class. E.g. The Writing Revolution, Writing Matters,
SRSD




Supporting struggling older readers with
multicomponent literacy interventions

Word study

' o
‘Writing Comprehension , .l

7



Questions?



The interventions:
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Example of tier 2 intervention for subject-specific reading comprehension (2024) Australian Education Research
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Key Resources:

Multi-tiered system of supports decision tree (no date) AERO. Available at:
https://www.edresearch.edu.au/sites/default/files/2024-03/mtss_decision-tree_aa.pdf (Accessed: 04
March 2025).

Practice guide (2022) WW(C | Providing Reading Interventions for Students in Grades 4-9. Available at:
https://ies.ed.gov/ncee/wwc/PracticeGuide/29 (Accessed: 04 March 2025).

Timothy Shanahan (2021) Teaching oral reading fluency to older students, Shanahan on Literacy. Available at:
https://www.shanahanonliteracy.com/blog/teaching-oral-reading-fluency-to-older-students (Accessed: 04

March 2025).
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Thank you!
Melinda de Haan

Master of Learning Intervention, Dip. Ed, BA
Learning Difficulties Australia Consultant
DSF-SPELD Tutor
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