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Oral Language, Reading and Writing



The Simple View
of Reading

(Gough & Tunmer,1986)

Language Decoding

Comprehension (word recognition) || mmmm @ Comprehension

c Langﬂage‘

i omprehension

Reading Rope e

(Scarborough, 2001) | f:u_o::m.k,
ocabulary

breadth, precision, links, etc.

I Language Structures

syntax, semantics, etc.

I Verbal Reasoning

Inference, metaphor, etc.

Literacy Knowledge

print concepts, genres, etc.

"
Wo rd " % j ‘og\‘o‘ Fluent execution and coordination of
R ecognition Pcreasingly ™ language c‘jompfehgqsion and
Phonological Awareness word recognition
syllables, phonemes, etc.
I Decoding

alphabetic principle, spelling-sound correspondence

I Sight Recognition
of familiar words




SKILLED WRITING

The Writing Rope

(Joan Sedita, 2019)

CRITICAL THINKING

® Generating ideas, gathering
information

® Writing process: organizing,
drafting, writing, revising

SYNTAX
# Grammar and syntactic

awareness
B Sentence elaboration
8 Punctuation
rextsraverure 1
= Narrative, informational,
opinion structures

¥ Paragraph structure

® Patterns of organization
(description, sequence, cause/
effect, compare/contrast,
problem/solution)

# Linking and transition words

WRITING CRAFT

= Word choice

o Awareness of task, audience,
purpose
# Literary devices

TRANSCRIPTION

= Spelling
# Handwriting, keyboarding




Language, reading and writing

Language
Comprehension

Background Knowledge

facts, concepts, et

Vocabulary
breadth, precision, links, ste.

Language Structures

syntax, semantics, etc.
Verbal Reasoning
inference, metaphor, etc.

Literacy Knowledge
print concepts, genres, etc.

Word
Recognition

Phonological Awareness
syllables, phonemes, etc.
Decoding
alphabetic principle, spelling-sound correspondence

Sight Recognition
of familiar words

SKILLED WRITING

The Writing Rope

(Joan Sedita, 2019)

CRITICAL THINKING

® Generating ideas, gathering
information

® Writing process: organizing,
drafting, writing, revising

TEXT STRUCTURE

® Narrative, informational,
opinion structures

® Paragraph structure

® Patterns of organization
(description, sequence, cause/
effect, compare/contrast,
problem/solution)

® Linking and transition words

E
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» Word choice

= Awareness of task, audience,
purpose

w Literary devices

%
|

» Spelling

| Handwriting, keyboarding
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Oral Language




Iﬁ%‘é% % Curtin University
W R

S

SENTENCES

PRAGMATICS

PHONOLOGY

SPOKEN/
————p EXPRESSIVE
LANGUAGE

COMPREHENSION/
RECEPTIVE
LANGUAGE

ORAL LANGUAGE

Fremantle Language Development Centre & Suze Leitao




understanding

At 3 years
chidren can usually.

Communication mile

At 4 years

chidren can usually-

At 5 years .
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o + “where" and ‘who' into wor they have recently heard

understand the concepts of ‘same’ and
‘different’

sort items into groups when asked
(e toys vs food)

® recognise some basic colours.

turns or stay on topic.

for me.

unde

¢ understand some numbers

* show an awareness that some
words start or finish with the
same sounds.

* use words, such as ‘and’, ‘but’

» count to five and name a few

start thinking about the meaning of
words when learning

understand instructions without
stopping to listen

begin to recognise some letters,
sounds and numbers.
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use most speech sounds, but still may
have difficulties with ‘s’,"r’,'l' and ‘th’.

colours. ~ )
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Typical Oral Language Development

Age Oral Language SKkills

3-4
years

Groups objects such as foods, clothes, etc.

|dentifies colours.

Uses most speech sounds but may distort some of the more difficult sounds such as /I/, /r/,
/s/. /sh/. /ch/, /y/, /v/. /z/, /th/. These sounds may not be fully mastered untilage 7 or 8
Uses consonants in the beginning, middle, and ends of words. Some of the more difficult
consonants may be distorted but attempts to say them.

Strangers can understand much of what is said.

Able to describe the use (function) of objects such as “fork,” “car,” etc.

Has fun with language. Enjoys poems and recognises language absurdities such as, “Is that
an elephant on your head?”.

Expresses ideas and feelings rather than just talking about the world around him or her
Uses verbs that end in “ing,” such as “walking,” “talking”.

Answers simple questions such as “What do you do when you are hungry?e”.

Repeats sentences.




Typical Oral Language Development

Age Oral Language Skills

4-5
years

Understands spatial concepts such as “behind,” *next to”.

Understands complex questions.

Speech is understandable but makes mistakes pronouncing long, difficult, or
complex words such as *hippopotamus”.

Says about 200 - 300 different words.

Uses some irregular past tense verbs such as “ran,” “fell”.

Describes how to do things such as painting a picture.

Can define some words.

Lists items that belong in a category such as animals, vehicles, etc.

Answers “why" questions.




Typical Oral Language Development

S years

Age Oral Language Skills

Understands more than 2,000 words.

Understands time sequences (what happened first, second, third, etc.)
Carries out a series of three directions.

Understands rhyming.

Engages in conversation.

Sentences can be 8 or more words in length.

Uses compound and complex sentences.

Describes objects.

Uses imagination to create stories.




Typical Oral Language Development

Age

By age

Oral Language Skills

Focus on one thing for longer without being reminded.

Follow and remember a story that is told over several days.

Understand long instructions, for example, ‘Put your toys back in the cupboard, go upstairs and find
your swimming things’.

Learn that the same word can mean two things, such as ‘orange’ the fruit and ‘orange’ the colour.
Learn that different words can mean the same thing, such as 'minus’ and ‘take away’.

Understand feelings and descriptive words like ‘carefully’, ‘slowly’ or ‘surprised.

Talk for lots of different reasons, such as to share complex ideas, to solve problems or to tell jokes.

Use long sentences and put the right endings on their words, for example ‘My teddy likes sitting on a
bed because beds are softer’.

Use words like 'so’, ‘because’ 1o join their sentences together. For example, ‘It's my birthday so I'm
saying up late’.

Can take turns to talk in conversations with adults and children in lots of different situations, either with
one person or in a group.

Talk clearly so that unfamiliar people can understand them almost all of the time. They might sfill make
mistakes in tricky words, like saying ‘spash’ instead of ‘splash’.

Talk quite smoothly and don't repeat the first sound in words or get ‘stuck’ frying to get a word out.




The 4 Grade Slump:

For most students reading scores keep pace
with school demands until the 4™ grade.

Fourth
Grade

(actual performance)

Skills/Demands

Years in School
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ﬁ B A sl Pogt Gap widens as time goes on.
‘4;‘5 The earlier you caich literacy
difficulties, the less there is fo fix.
Stanovich (1986) Age

Contributions to the slump:

« Socio-economic status (SES) (e.g. Bowey, 1995; Hecht, Burgess, Torgesen, Wagner, & RashoXe, 2000; Raz &
Bryant, 1990; National Assessment of Education Progress (NAEP), 2014; Noble, Farah, & McCandiss, 2006; White, 1982)

» English-language learners (ELL) (c.g. NAEP, 2014; Snow & Biancarosa, 2003)



The Early Catasirophe:
The 30 Million Word Gap

(Hart & Risley. 1995)

Hart and Risley (1995) conducted a
longitudinal study of children and families
from three groups:

 Families on welfare
o families

Professional families

IG



The Early Catastrophe: Qi
The 30 Million Word Gap
(Hart & Risley. 1995)

Cumulative Words Spoken to Child (in millions)

S0 professional
40
30 working class
20
welfare

10

0

0 12 24 36 48

Age of child (in months) —Professional Working ‘ %



Language in Litlle Ones

A word gap between high and low educated families emerges by 18 months.

Adult Word Counts by Maternal Education

14000 16000 18000 20000
1 1 ]

Number of Adult Words

12000
1

T
6 12 18
Age of Child (in Months)

Available at: hitps://www. telethonkids.org.au/projects/LiLO/findings-from-the-lilo-study/

+
High
Educated

+

Low
Educated

Difference of 3,851 words at
18 months

Higher educated parents
talked more

Low educated families
decrease amount spoken
to children over time

High educated families
remained relatively
consistent

Brushe, M., Lynch, J., Reilly, S., Melhuish, E., Mittinty, M., Hiyare, A. & Brinkman, S. (2021). Research Snapshot. The word gap emerges by 18 m.mfhs.%



Speech, Language and Communication Needs (SLCN)

4 ) Syntax
DEVELOPMENTAL Morphology
LANGUAGE o P
DISORDER Word finding ¢
- ) Pragmatics # Dysarthria
Discourse 'l Plinniloey
Verbal learning l o
/memory | Art!culatmn
. disorder
Language L Orofacial
Disorder < structural
associated with S deficits
biomedical condition X
Voice disorders SPEECH,
LANGUAGE Fluency disorders LANGUAGE AND
DISORDER COMMUNICATION

Lack of familiarity with NEEDS
ambient language %
Bishop et al., 2017



SLCN in the Classroom Q

In any given classroom:

~20% of children have a speech, language or communication disorder, or are
vulnerable or at risk.

Children Iivinﬁ.in socioeconomically disadvan’rq?ed locations and
Indigenous children are 4x more likely to have SLCNs

DLD is more common than dyslexia or ASD - 1 in 14 children (~2 students in
every class)

50% of children with DLD will go on to be diagnosed with an SLD (dyslexia,
dysgraphia, dyscalculia)

Long-term impact:

“Between 50-70% of children with emotional and behavioural problems have
clinically significant language deficits” (Benner, Nelson & Epstein 2002).

“60% of children who pass through young offender institutions have
communication difficulties” (Bryan, Garvani, Gregory & Kilner, 2015). ‘ %



So, what can we do about it?

High quality Tier 1 instruction from school entry, with a focus on:

- oral language — vocabulary, spoken syntax and morphology, listening
comprehension, social skills, story-telling, play, phonological awareness

« knowledge building — instruction with deliberate decisions about
knowledge to teach

* sfructured synthetic phonics, oral reading fluency, spelling

» wide reading of fiction and non-fiction texts

(©



So, what can we do about it? s

Oral language assessment and
screening — EARLY!

CUBED™

RTI/MTSS for oral language
and literacy

OxEd

& Assessment

(]
cupept CUBED® - nr e

Language Reading
Screen Screen

High-impact instructional approach — explicit teaching, review, spaced-retrieval
practice, engagement, CFUs

2 38 o2 () 2 o [~

| Do, We Do, You Do

Engagement Strategies and Checks for Understand+1g i



Rethinking Comprehension

« Comprehension is an outcome, not a strategy

« Comprehension is:
« an act of understanding what you have read
« extracting meaning from what you read
« the understanding and interpretation of what you have read
« making sense of what you read

* The student:
* reads the words accurately and fluently
« understands the meaning of the words
» has adequate background knowledge
» focuses attention on critical content

Archer, A (2022). Background Knowledge: Key to Learning & Reading Comprehension. Oregon
RTI Annual Conference. hitps://www.youtube.com/watch2v=elU IWCmz-2M




Reading instruction - Strategies or knowledge?

HOW WE LEARN

ASK THE
COGNITIVE
SCIENTIST

The Usefulness of
Brief Instruction in
Reading Comprehension
Strategies

“...reading strategies do not build reading skill, but
rather are a bag of tricks that can indirectly improve
comprehension. These tricks are easy to learn and

require little practice.”

“Acquiring a broad vocabulary and a rich base of

background knowledge will yield more substantial

€)

and longer-term benefits.”

Willingham (2006). https://education.ufl.edu/patterson/files/2020/10/Wilingham-ComprehensionStrategies.pdf




Background knowledge D L
Why?

“Whether or not readers understand a text depends far more on how
much background knowledge and vocabulary they have relating to the
topic than on how much they've practised comprehension skills.”

Dan Willingham (2018)

“Research over the past 40 years or so has made it clear that the
knowledge that students bring fo a fext - any fext - will have an impact on
what is comprehended or learned from that text. The more you know, the

better your comprehension tends to be.”
Timothy Shanahan

€)



TRACKS
Background knowledge G i
Consider this text
Churniak swings and hits a slow bouncing ball toward the shortstop. Haley comes in, fields it, and throws
to first, but too late. Churniak is on first with a single, Johnson stayed on third. The next batter is

Whitcomb, the Cougars’ left-fielder.

The ball is returned to Claresen. He gets the sign and winds up, and throws a slider that Whitcomb hits
between Manfred and Roberts for a hit.

Dulaney comes in and picks up the ball. Johnson has scored, and Churniak is heading for third. Here
comes the throw and Churniak is out. Churniak argues but to no avail.

Findings:



Background knowledge Gt

How? (Archer, 2022).

Background knowledge checklist — At our school, we:

. Read informative read-alouds in the primary grades including
books on the same topic to build knowledge networks.

. Directly teach science, social studies, and health.

. Read informative passages in intervention.
. Review background knowledge using retrieval practice
. Directly teach critical knowledge before passage reading.




Background knowledge
 Knowledge Networks & Read Alouds

 Building background knowledge through selection of
instructional texts (and videos) on a topic.
« Narrative texts
» Informational texts

* One half of all primary read-alouds should be informational
fexts (puke, 2013).
 sparks curiosity and desire to learn
» helps students identity with people different to themselves

« complements fiction reading in the primary years (Duke, 2004; Snow,
Burns, & Griffin, 1998).



Background knowledge
« Read-Alouds

v Attend
v’ Infend
v’ Rehearse
v’ Retrieve

Habitats
of the 3 ; e 54

Worl

(& Earth has a huge variety
of environments where
animals can live. The
place where an animal
lives is called its habitat.
A habitat provides the
right water, food, and

shelter for its native wildlife.

By Sindy McKay




Background knowledge =L
What knowledge?

Infroduce facts and knowledge that are:
Critical content

Useful for immediate comprehension

Useful in the future

Meaningfully connected to other knowledge

b=

Note: Even a thin slice of knowledge supports comprehension
and learning. In other words, surface level knowledge helps.



Background knowledge @ L

How do students learn and retain factual knowledge?

& Retrieval Practice i|i
v Aﬂ'end Multiple Mini White

Choice Questions Boards
v Intend

v Rehearse % - 0

Retrieval Grids Free Recall Online Quizzes

v’ Retrieve - b; I:

Verbal Recall Knowledge Organisers  Entrance/Exit
Tickets

Self - quizzing

) N mm

HOW TO USE

RETRIEVAL PRACTICE HOW TO USE SPCA#FD Past Exam Questions Flashcards Revision Clocks
NI

[
P il %

TO IMPROVE RETRIEVAL PRACTICE
NG

LEARNING TO BOOST LEAR

Spaced Practice Elaboration

E . %
https://www.retrievalpractice.org/retrievalpractice




Background knowledge L
Before reading a passage
Images

Milky way Solar system ,
Satellite
Decide
What is criticale
What information would ease acquisition of knowledge? @

What information would reduce cognitive load?



Background knowledge
Before introducing a topic

Shared experiences
Incursions, excursions, virtual fieldtrips

Short video clips

Aussie Out Australian Outback - Virtual Fieldtrip
| Field{Fip

YouTube - Next Generation Science
23 Nov 2020

The Land Down Under — A Virtual Field Trip (Quiz Edition)

YouTube - Next Generation Science
26 Feb 2024

Great Barrier Reef P/

Great Barrier Reef — Virtual Feld Trip
Virtual F A

YouTube - Next Generation Science
22 May 2021

ABC iview
@ 2yearsago i
Space Kids: Series 1 Episode 1 Our Solar System

Space Kids explores the infinite wonders of our universe and answers the
big questions. Mixing amazing NASA archive footage with cool animation.

YouTube - Nat Geo Kids

150.4K+ views - 1 year ago

Journey Into Space & | Spaced Out FULL Compilation | Nat ...

Ever wanted to journey into space? Wondered about the Milky Way or if
aliens really exist? Then get Spaced Out! Learn about our universe ...

YouTube - Free School
34.5M+ views - 9 years ago  :

Exploring Our Solar System: Planets and Space for Kids ...

(O IIRVIPLRSVA SN Eyerything About Solar System | Solar System Explained | The Dr Binocs
e > Show | Peekaboo Kidz. Peekaboo Kidz - 5M views ; The Planet Song |
e K AEN soc. .




ecommended free resource

Think Forward Educators
- Read2Learn Units
Core Knowledge The Read to Learn (r2L) Read to Learn

PrOject Knowledge | Vocabulary | Fluency | Comprehension
| Synthesis

ﬁ [ —— m Seichis: Q

Read2Learn (r2L) is a project developing instructional
CoreKnowledgé ~ Home  AboutUs  OurApproach  Curriculum  Implementation  Community  Blog

materials for teaching reading comprehension within a
knowledge-rich curriculum. This is an evolved
approach for teaching reading comprehension
explicitly and in a way that gets students focused on in-
depth text.

Ochre Novel Studies
(Year 3-6)

Building knowledge and community

We are a nonprofit working for educational excellence and equity built on strong foundations of shared knowledge.
[ Australian Curriculum Year 3

English Term 1Unit 1 Matilda (Part 1) - Narrative writing

O Matilda — Lesson 3 ~ Chapter 4 — iglish > Term 1 Unit
because, but, so

O Matilda - Lesson 4 -Planning the
introduction to a narrative text
Unit Content
O Matilda - Lesson § -Writing an

introduction to a narrative text

O Matilda - Lesson 6 - Chapters 5 Matilda - Lesson 1 - Chapter I: Sentence expansion
and 6 - Subordinating
conjunctions

O Matilda - Lesson 7 - Chapter 7: Matilda - Lesson 2 - Chapters 2 and 3: because, but, so
Our Mission Sentence types
O Matilda - Lesson 8 ~ Chapter 8:

Sentence types Matilda - Lesson 3 - Chapter 4 - because, but, so

O Matilda - Lesson 9 ~ Writing an

h TT D S : //WWW . C O re |< n oWl e d q e . O rq / " PeCgep toTenee Matilda - Lesson 4 -Planning the introduction to a narrative text

O Matilda - Lesson 10 - Writing
problem paragraph of a narrative
et Matilda - Lesson 5 -Writing an introduction to a narrative text
O Matilda - Lesson 11 - Chapter 8:
Sentences and fragments
O Matilda - Lesson 12 -~ Chapter 10: Matilda - Lesson 6 — Chapters 5 and 6 - Subordinating conjunctions

Sentence expansion




What do you think of when you
hear the word ‘beach’?



Vocabulary vs Semantics @

This is a cat. These are all cats too....

WILD CATS or NORTH AMERICA

Wi JAGUARUNDI
Timne agraranrll

OnNCILLA

Levgranus Figei

; o
MOUNTAIN LION : Derar S
o o & _E inkart.net

)



How do we learn words?

Fast Mapping

Slow Mapping

Word Form (sounds)

Ij))) K/ Jae] It/

How do you spell the word?
(orthography)

2

What are the word parts?
How do these link to
other words? (morphology!)

XK

Link

Link

Word Meaning
(semantic)

7.

What words does it rhyme with?
What sounds are in the word?
(phonology)

:J)

How does the word function
in sentences? (syntax)

-0 %

I v




Organisation

(storage and retrieval)

3-9
chunks

m Sensory

Memory

m Working

Memory

y

Forgotten

.

Cognitive Overload

Retrieva

ncodin

B

[ Vocabulary J

Long-term

Memory
(schemas)

1l

Forgotten



Principles of Effective Vocabulary Instruction

Teach vocabulary directly and sequentially (within a knowledge rich curriculum)

2. Activating prior knowledge and interest

3. Knowledge ratings

4. Wide reading

5. Multiple exposures to the new word

6. Pronouncing the word

7. Break the word into sound units (onset-rime, syllables, phonemes)

8. Identify key morphemes and root words

9. Semantic mapping and graphic organisers

10. Provide opportunities for deep processing %

(Jitendra, Edwards, Sacks & Jacobsen, 2004,Taylor, Mraz, Nichols, Rickelman & Wood, 2009)



Choosing words to teach

generally useful - see in texts, describing own

experiences

interesting

appropriate to student’s pre-existing knowledge

expand ideas

relates to a tfopic of study/interest

understand and communicate in a particular subject

SECOND EDITION

Bringing
Words

& Robust
to Life tet

Isabel L. Beck, Margaret G. McKeown,
and Linda Kucan

ROBU

VOCABULARY

Frequently Asked Questions
& Extended Examples




Choosing words to teach =

SECOND EDITION

Over 500,000 in Print!

Bringing

Wordf st Tier 1: Basic, high-frequency words commonly used in everyday

to I_Jlfﬁﬁiﬁ_uﬂt?ﬁ language. Typically acquired naturally through exposure to language

B e koo, and are often known by most native speakers. E.g., "dog," "cat," "happy,”
and "run."

Tier 2: More sophisticated words that occur less frequently in everyday
language. Crucial for comprehension and academic success. Often
encountered in academic texts, discussions, and formal writing. E.g.,

"exhausting," "stupendous,” "contribute," and "explain.”

Tier 3: Domain-specific words specific to certain subjects or fields of study.
Lower frequency in general language usage. Typically learned in context

within specific academic disciplines. E.g., "photosynthesis," "isotope,"
"equilibrium," and "constitution."



How many words?

* Most “typical” 5-year-olds have a vocabulary
of about 10,000 words.

 In school, children learn vocabulary at a rapid
rate each year (Merritt, 2016).

 Nagy & Scoftt (2000) — between 2,000-3,000 new
words per year.

 Others say up to 5,000 new words per year
(Miller & Idea 1987). pery

. gomewhere between 6-12 new words each
ay.
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‘e }O 1.Say & sound/clap the word

a))
Before
é 2.Define the word / say a synonym
the lesson r N\ [ \
é 3.Say the word again & write it down

a\

gooey slurped

wombat
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1.Say & sound/clap the word

Durin
the IeSSgon 2.Define the word / say a synonym

é 3.Say the word again & write it down
L B 3 B B AN N

orbit

Man-made satellites orbit around planets or
moons. They tfransmit information from one
place to another.

transmit ((( ® )))
satellites
Teacher cue: l
1. Active tracking
2. Choralreading q b
3. Pronouncing

4. Choralresponse .
5 Guided nofes Image credit: Canva and Vecteezy




% }? 1.Say & sound/clap the word

Durin
g 2.Define the word / say a synonym

reading
3.Reread the sentence with the word
» % 00 002

“l dub thee Sir Edmond.”

Dub means to give a
name or a title to
someone.

Image credit: Canva and Vecteezy




Explicit teaching @

« Review and activate prior knowledge T

Animals

-
K ‘,‘? o
o B
R
\ P g
- ' ijk

mammails INnsects amphibians iNg

reptiles birds

Teacher cue:

1
2
3
4
5

. Think-pair-share, choral response, non-volunteer

. Generate animal examples %
. Name animal pictures
. Animal categories

. Generate 2x animals & say category & why (TPS) Image credif: Vecteezy



Explicit teaching
Review and activate prior knowledge

Teacher cue:

1. Think-pair-share
2. Whiteboards
3. Non-volunteers
4. Choralresponse

Let’'s watlch a video about mammals

https://www.youtube.com/watch?v=hGonwMTPVég

v Attend
v Infend
v’ Rehearse
v’ Retrieve

(©



Explicit teaching
Review and activate prior knowledge

Name these mammals

Teacher cue:
1. Choral response Image credit: Vecteezy



Explicit teaching
Definition

Mammals

« A mammal is an animal that breathes air, has a
backbone, and grows hair.

e Female mammals make milk.
« Mammals are very clever.

« Cats, dogs, horses, humans and whales are all
examples of mammals.

Images created using Widgit Online.



How well do I know that word?

Some idea

I think I've seen or head the word before,
but I'm not sure | know what it means.

omnivore herbivore carnivore

prey predator

@ = I ! -
billy billabong wombat dingo gooey slurped

Images created using Widgit Online.




Morphological awareness @

What is morphology? orbit (verb)
« The study of words and their parts .
orbits
Morphemes are: orbiting
« The smallest meaningful units of meaning ]
orbited

Morphemes include:

« free morphemes (words)

« prefixes .

.+ suffixes (( o )) transmit (verb)

« base/root words :
transmits

Why teach morphology? transmitting

« To improve reading and spelling accuracy _
« To improve vocabulary and reading transmittgd
comprehension %

v



Morphological analysis

Break the word into its parts - root word, prefix, suffix.

@finish C

Step 1. Identify and underline the root. Ask yourself, what does it mean? Te complete

Step 2. Circle the prefix. Ask yourself, what does it mean? un- means not

Step 3. Circle the suffix. Ask yourself, what does it mean? -ed means it's finished, its already happened

Step 4. Put it all together. Unfinished = not complete Q

(C) Tracks to Literacy 2024

The Intervention Express, 2024. Used with permission.



Morphological analysis it
((( ® ))) transmit (verb)

trans = across, beyond -mit (Latin mittere) = to
release, let go, send, though

retransmit
transmission

transit
transatlantic %



Semantic mapping

Step 1: Brainstorm words associated with baseball.
inni summer
1ngs glove
ame
. outfield ball
infield
bat
a homerun players
fans
hot dogs
baseball
you're out
dugout
fans excitement
catcher shortshop
batter diamond popcorn o —
: you're safe
umpire
coach cleats bases
foul bleachers

Step 2: Make connections between words, group them, and assign categories.

-

equipment finifngs -
— bat — excitement
— ball i
game — hot dogs
— bleachers
SR dugout
T
summer
. . )
baseball field 7
~ pexp baseball \
— infield referce
— outfield — umpire
—diamond l —you're out
- . — you're safe
“ £ — players
— coach \_ )
R — pitcher
uniform - z:t"c"}:ziop .
—cleats i types of hits
~ghove — homerun
— foul
S — -
| ——
N

https://keystoliteracy.com/blog/semantic-mapping-to-grow-vocabulary/




Graphic organisers o L

r@ Definition pzﬁ Description (and picture) )
;  sharp teeth
An animal that sarp s i
H " « hunts other animals X MWheees Biah
. a{s 0{ “ ‘
ea’[s mea’( catsme —-— o can swim have scales
live birth
Concept
_ rn_v r ﬁ live in water
@Examples ca l 0 e ® Non-Examples breathe air Iay eggs
bioes » have fins
* Lo
b X ! * oo . breathe water
> Lgev ‘ o rabbit have hair
 shark m \)
L4 elephani
. eagle
)
Animal How they eat How they move How they communicate
Snake hunt, bite, squeeze, kill slither, slide, swim hiss
Horse chew, chomp, grind run, gallop, walk, trot neigh, paw at the ground
Elephant pull, scoop, chew run, charge, walk trumpet %



Everything covered so far, plus

* Teaching in a topic, or theme

« Using semantic organisation activities

« Knowledge rich curriculum

* Fiction and non-fiction texts aligned with the topic and theme
- Syntax and sentence-level writing and speaking

« Narrative and story telling

€)



Explicit teaching @

Concept knowledge

‘ / Y p—
-

Student friendly Examples and Organising Sentence-level Guided notes
definition non-examples information activities

©



Explicit teaching Coe it
Concept knowledge

Leaming infention This term, we are learning about animal adaptations.
Today, we are going to learn about physical adaptations.

Success criteria By the end of the lesson, you will be able to:
1. define ‘physical adaptations’
2. give an example of 2 physical adaptations
3. explain explain how these adaptations help the animal survive

r@ Definition ,DE@ Description (and picture) k
Physical adaptations
Definition i i i are special features
Physical adaptations are special | g #=r =
features that help animals survive in their
l&“_’J . . . . environment oo
== survive in their environment. physical |
Teacher cve: @Examples adaptat/'ons ® Non-Examples
1. Active fracking
2. Choralreading
3. Pronouncing
4. Choralresponse
5. Guided notes

Image credit: Canva ~ o o Lieracy 2033 o



Explicit teaching Coe it

Concept knowledge

Definition Physical adaptations are special features that help animals survive in their

environment.
2y

—xamples / Physical adaptation \/ Not Physical adaptation x

Non-examples

VX

Teacher cue:
Active tracking
Choral reading
Pronouncing

Choral response camel’s hump

Guided notes

cat wearing a collar

orwbd -

Image credit: Canva



Explicit teaching D i
Concept knowledge

o les Physical adaptation \/ Not Physical adaptation )

V&

¢« %P
L Y
< ol L ) o ot
polar bear’s thick fur bear hibernating

Teacher cue:
Active tracking
Choral reading

Pronouncing
Choral response
Guided notes

Image credit: Canva

aorwND



Explicit teaching

Concept knowledge

Organise
information

Sentence-level activity

Animal Physical adaptation How it helps
camel hump - stores fat and energy | survive for long periods
without eating or drinking
dolphins smooth, streamline bodies
polar bear double-layered fur

Combine these sentences

A camel’s hump is a physical adaptation-

A camel’s hump stores fat-

Camels can go for long periods of time without drinking or eating-

A camel’s hump is a physical adaptation which stores fat and enables
it to go for long periods of time without drinking or eating:

Image credit: Canva

€)



Explicit feaching cConcept knowledge

Definition Qzé Description (and picture)
SLIEDE] MBI e Physical adaptations
are special features
that help animals
survive in their
environment:

Concept

physical adaptations

@ Examples

camel’s hump,
polar bear’s fur,
dolphin’s
streamline body

cat’s collar,
polar bear
hibernating

Tracks to Literacy (2023)
The Intervention Express, 2024. Used with permission.



Word relationships

Multiple
meaning words

Synonyms

Antonyms

Associations

Analogies

Look for Clues

Definitions - Often straight after the word.
E.g.The arborist, or tree expert, recommended we prune the oak tree.

Synonyms - Words with similar meanings are used to define the word.

E.g., The weather was frigid. It was so cold that even the lake froze over.

Antonyms - Words with opposite meanings are used to contrast the word.

Look for words like but, however, unlike, although.
E.g., The weather was sunny today, not rainy like yesterday.

Examples - Examples are given that show the meaning of the word.
E.g., The dessert table had many confections to choose from, like cupcakes, cookies,
and brownies.

General - Lots of words give clues about the word.
E.g., After the long hike, he was exhausted and wanted to rest.

The Intervention Express, 2024. Used with permission.




Word choice e L
Word clines / Word ladders / Word gradients

. Synonyms for hot
§§ burning up
same word warm

sweltering
sunburnt
scorching
boiling
roasting toasty sweaty

€)

Images created using Widgit Online.



Modal words

(A%

powerful

(©

Images created using Widgit Online.



Word choice

Word clines / Word ladders / Word gradients / Semantic gradients

Woard Ladder 1%

The mosjt

The least

A graded sequence of words arranged in a continuum.
Increases vocabulary breadth and depth.

Verb walk | pace, tfread, stroll, saunter, march, amble, hike,
promenade, pootle, tiptoe, shuffle

Adjective | cold | cool, freezing, tepid, wintery, shivery, mild, icy

Adverb slowly | gradually, leisurely, unhurriedly, sluggishly, gently

The Intervention Express, 2024. Used with permission.




Grammar

Morphology

Written symbols used to
seperate sentences and
their elements, clarify
meaning and indicate
pauses, intonation and
emphasis.

Punctuation marks aid
comprehension.

Common punctuation
marks:
? ! nwn il : ; . ()




Syntax instruction

Systematic and explicit
Clear and consistent metalanguage

Functional grammar approach

Short targeted lessons — 15-minutes

Embedded within meaningful
reading and writing tasks

Gradual release of responsibility

Frequent student responses

Feedback and correction

Cumulative review



Syntax instruction

1. Sentence elaboration

- sentence expanding
« sentence stems

2. Sentence combining

Same . oy koo, S

Teacher’s
Guide to

Thﬂ

Rewaw

Smégmw Judith C. Hochwman
Wmfwy . Nettalie wexler
A e o
BRUCE SADDLER [ JOSSEV-RASS
The e
Writing Reading
ehension
ROpE nui’:rmm
BTG A
L e N | e n
__o. JDEP’I Sedlta Hunt:',:r"sse_wla Hennessy




Syntax instruction

General principles The Syntax Project

. Who/what?
Clear and concise metalanguage
) (did/will do/doing) What?
Functional grammar approach g
Where?
Whatarewe J Whatis going Why?
doing here? on here?
How?

(eg running, (eg barking,

cooking, falling)

Colourful Semantics

famlly |nstead of
me, with Kona

anelis dancingleracefully| [Tom}is surfinglat Burleigh Heads

'\l-
domg

[ to who
| What's happening? I .
What's happening? (process) What's happening?
{process) Who? When? (peocese)
Who? How? (participant)  (circumstance) ~ Who? Where?
(participant) (circumstance)

(participant) (circumstance)



Syntax Concepts & Metalanguage - Word types

Nouns Adjectives Prepositions Auxiliaries
Articles & : :
Verbs Adverbs : Conjunctions
determiners




Syntax Concepts & Metalanguage

Sentence Forms
e Simple
e Compound
e Complex
e Compound-complex
e Active and passive

Sentence Types

« Statement

« Question

« Command
« Exclamation

Sentence
Constituents

Subject

Verb

Object

Adjectives
Adverbial of fime
Adverbial of place

Adverbial of manner
Conjunctions
Relative clauses
Appositives




Syntax Concepts & Metalanguage

Subject: who or what the sentence is about. The who/what doing the doing.
Verb: the doing in a sentence. What is happening. What is doing.
Object: the who or what receiving the doing.

What
Who?
d01ng‘? / What?

Who? @ @ ‘ What  [W—
—_— domg‘?

What?
27 N )




Syntax Concepts & Metalanguage

Adjective: What is the who/what likee What is it like?

Adverbial of place: Where the thing is being done/happening.
Adverbial of time: When the thing is being done/happening.
Adverbial of manner: How the thing is being done/happening.

What

doing? }:@

What

doing? 1:3&

What 7
<d0ing‘? ;%/‘% > <— Why? <

P ODDPD



Shape Coding

< because it makes grammar rules visual < ;




Syntax instruction @

5 activities for teaching sentence types

She was running
Stop running!
Was she running?
She’s running so fast!

1. Sort sentences into sentence types

2. ldentify sentence type and add
punctuation

3. Change the sentence

4. Sentence generation

5. Find examples



The Grammar Project

senfence

V
. A complete thought that makes sense.

Has a subject (who/what?).

Examples:
Has a verb (do?2). She ran quickly.
Pat ate apples.
Starts with a capital letter. Tim napped.

Proper nouns start with a capital lefter.

Ends with a punctuation mark (. ¢ 1). ’ %



The Grammar Project

command

—_ %

A command tells us to do something.
Ends in a full stop (.) or an exclamation mark (!).

Examples

Come here.

Stop!

Go and visit the Serpentine Falls.

The Grammar Project

exclamation

—

A sentence that expresses emotion or force.
It ends in an exclamation mark (!).

Examples
That is awfull
I love this song!

We must protect the Serpentine Falls!

The Grammar Project

question

N

A guestion asks us something. Often begins with the words: what,
when, how, why, who, where, do, did, can, will.

Ends with a question mark (2)

Examples

Do you like strawberriesg

What time is it

Have you ever been to the Serpentine Falls?

The Grammar Project

statement

N

A statement tells us something.
It gives an idea or an argument. It ends in a full stop (.)

Examples

He doesn’t like cats.

I play sport on Saturdays.

The Serpentine Falls are in the Serpentine National Park.

39




i o ) Jlliced
Sentence generation o 88 2
Sentence types

Review We Do You Do Summarise

Generate a statement, question, exclamation and command
about the picture

SENTENCE FORMS

Statement

Question ?
[
®
®

Exclamation

Command

(The Intervention Express, Glisson & Simpson, 2024)

93 FREE busy picture scenes %

https://shorturl.at/cmi48




Syntax instruction L

SOET [R0W TR TM P5 Nel CEFADTT N

¥ Complele Sentence = Fragnent Bun-Cn Z
3 activities for sentence basics
1. Sentence or fragmente
—— ":_1;';:"[ o el e I Ve ]| | [ES i
2. Wh-Questioning e e R R e

* sentence expansion
* picture-prompted generation

L5 SENTENCE PARTS

d |

Who/what (is/was) doing What like? When? Where?
what? {which one, what How? Why?
kind, how many)

3. Sort sentence parts
* subject-predicate
* phrases and clauses
* independent and dependent clauses

€




Read this sentence n

Expand the sentence:

When M iSS Trunchbu” Miss Trunchbull puts children in The Chokey. @ m

arrived, ev When | Whenever children misbehave comma

.......................................

path so thz Match the words on the le /1,4 Miss Trunchbuill
7 they answer on the right .......................................

get through What | puts children in The Chokey

made a path .......................................
Why for punishment

38 Image credit: Pixabay

upon Miss Trunchbull's arrival

Whenever children misbehave, Miss Trunchbull puts children in

: The Chokey because she believes they need punishment.
so that she could easily get thr - !

[
Ochre Education — Year 3 novel study (Matilda) I B

https://ochre.org.au/resources/ac/year _3/englisheselectUnit=3en01a




What about in K/PP?

Icons from The Grammar Project. Photo from The Language Express, 2015. Used with permission.




Picture prompted generation

SENTENCE PARTS

Who/what

(is/was) doing
what?

What like?

(which one, what
kind, how many)

When? Where?
How? Why?




Sentence forms

for

and
nor
but

or
, yet
SO
Independent clause + FANBOYS + Independent clause
(separated with a coordinating conjunction)

comma required
| am starving, but the fridge is empty!

Independent clause + Dependent clause
(separated with a subordinating conjunction)
no comma required
It starts to rain whenever | go for a walk.

Dependent clause + Independent clause
(preceded with a subordinating conjunction)

comma required
Whenever | go for a walk, it starts to rain.

Dependent clause used to define the subject or object
(using a relative pronoun or relative adjective)
commas required for non-essential relative clauses

Suzie, who was an avid reader, couldn’t wait to read the class novel.
Suzie loved any book that included magic or adventure.

(The Syntax Project with reference to Van Cleave, 2014)



Conjunctions

Subordinating Conjunctions

=3 Coordinating Conjunctions

: Adding Comparing 0 Clarifying/
Information Explaining
first, second, | additionally because similarly but forexample
third also as aresult likewise although for instance
Rext furthermore therefore in the despite specifically
then moreover consequently SamewEy while in other
after that in addition thus whereas words
finally another so however hamely
before dueto on the other thatis
later hand
subsequently in contrast
unlike

in conclusion

to sumup
in summary
overall
ultimately

finally

The Intervention Express, 2024. Used with permission.



Sentence elaboration i
orally

Adding a second clause to the end of a sentence when given a conjunction
The clever dingo caught a wombat

because......
The clever dingo caught a wombat because he

was hungry.

The clever dingo caught a wombat, but

The clever dingo caught a wombat, but the
wombat’s friends didn’t want him to be eaten.

SO......
The wombat’s friends didn’t want him to be

eaten, so they decided to trick the dingo.




Sentence elaboration

Climate change is when the Earth’s weather patterns change
over time, mostly because of human activities. People burn
fossil fuels like coal, oil, and gas for energy, which releases
harmful gases called greenhouse gases into the air. These
gases trap heat in the atmosphere, making the Earth warmer.
This is called global warming. As the Earth gets hotter, the ice
at the North and South Poles begins to melt, causing sea
levels to rise. When sea levels rise, places near the coast can
flood more easily, which can damage homes and habitats.

Climate change also leads to more extreme weather. Some
places may have stronger storms, longer droughts, or more
bushfires. These changes make it harder for animals to survive,
especially if their homes are destroyed or their food becomes
harder to find. People can be affected too, as crops might
not grow well in hotter or drier conditions.

Although climate change is a big problem, there are ways
we can help. If we save energy, walk or ride bikes more, plant
trees, and use less plastic, we can make a difference. While
one person alone can't stop climate change, if everyone
works together, we can protect our planet for the future.

Climate change is a big problem,
because...

Climate change is a big problem, but...

Climate change is a big problem, so...

€)



Sentence Summaries

Read this extract from The Iron Man m

‘Hogarth’s father put on speed, he aimed his car at the foot
Crash! He knocked the foot out of the wa . . .

faster and faster. And behind him, on the Write the key information m
boom went up, as if an iron skyscraper hz:

iron giant, with his foot knocked from und
over.’

‘Hogarth’s father put on speed, he aimed his car at the foot. Crash! He knocked the foot out
of the way. He drove on, faster and faster. And behind him, on the road, a clattering boom
went up, as if an iron skyscraper had collapsed. The iron giant, with his foot knocked from
Summarise what happened to the Iron Man in t| Under him, had toppled over.’

who/what the Iron Man

B il 55 (did/will do) what  toppled over

when the car ran into the Iron man’s foot

how with a clattering boom

Summary sentence: When the car ran into the Iron Man’s foot, he

toppled over with a clattering boom.

Ochre Education - Year 3 novel study (The Iron Man)
https://ochre.org.au/resources/ac/year _3/englisheselectUnit=3en01a




Language Structures @ i
Connectives

Connectives and their functions.

Continuity Additive: and, secondly, furthermore, in addition ...

Temporal Before: earlier, previously ...

Later: afterwards, subsequently ...
Simultaneously: during, while, at the same time ...
Causal Cause/effect relation: because, consequently, so, for this reason ...

Contrast Opposites: conversely, on the other hand ...

Alternatives: alternatively, instead ...

Source: Oakhill, J,, Cain, K., & Elbro, C. (2014). Understanding and teaching reading comprehension: A
handbook. Routledge.



Language Structures . L
References (anaphors)
Anaphors: ellipses and pronouns

* Pronouns:
» ‘J0e and Lyla were great playmates. Zoe and Lyla played together every
day’
« 'Z0e and Lyla were great playmates. They played together every day’.

* Ellipses:
« ‘Andrew enjoys cycling to work. Ben enjoys cycling to work, too’.
« ‘Andrew enjoys cycling to work. Ben does, too.’ ' |



Oral Language 2

Text Structure

L= Fluency

Language
Comprehension

Background Knowledge
facts, concepts, etc.

Vocabulary
breadth, precision, links, etc.

Language Structures

syntax, semantics, etc.

Verbal Reasoning

inference_metaphor etc

Literacy Knowledge
print concepts, genres, etc.

Word
Recognition

Phonological Awareness
syllables, phonemes, etc.

Decoding

alphabetic principle, spelling-sound correspondence

Sight Recognition

of familiar words




Knowledge of text structure
5-step process (K-2)

Step 3: Read text and

identify macro elements
Step 1: Teach/review text Step 2: Activate prior 4

structure elements knowledge

Step 4: Answer questions & recall
macro elements

]

When did the story happen? (When/Time)
Where did the story take place? (Where/Placs)
Who was the story about? (Who)

What was the problem# (Initiating Event/Problem)
How did this make him fesl? (Internal response)
What was the character thinking2 (Plan)

What did they do? [Actions/Aftempts)

How did they fix the problem? (Resolution)

0000000 ©e

What hoppened when the character did that? (Consequencs)

Icons and graphic organisers from the Text Express, 2024. Used with permission.



Wordless videos D i

Swee‘l‘ Cocoon https://www.youtube.com/watch2v=D0a0aNgTehM&list=PLgsg Nxt-nOGQMI1EkOkbQHATKKEEpYAFQ&index=2

Icons from the Text Express, 2024. Used with permission.



Animated videos

o 'rdless

s . Videos !

Retell & Predictions

SPEECH THERAPY STORE

s https://www.speechtherapystore.com/wordless-

videos-to-teach-problem-solving/

« 31 wordless videos with great story structures
« Accompanying free activity pack

Simon’s Cat

An abundance of silent videos suitable for
narrafive (and sentence) writing

https://www.youtube.com/watchev=wOff
wDYo00Q&list=PLagyxbJHFyL11iTefdc6ALID
sD--nXkel

Ormie the Pig

https://www.youtube.com/watch2v=EUm-
vAOmMmVIi1o

Bernard Bear
https://www.youtube.com/user/bernardbear

&




Knowledge of text structure
Years 3-6

Annotate text to identify macro features

" Excitement buzzed through the ar ot Brookdale Middle School's annual science fair. Emily hod been

“up

& preparing her solar-powered cor for weeks, eager to demonstrate the potential of renewable
energy. However, her excitement turned to dismay when she discovered her project vandalized—

Feelings

Science Fair Sabolage /wmn© /WMQ

wires cut, and the solar panel disconnected. S— m@

@_ Betrayal and frustration surged within her, but Emily 1ok o deep breath and decided to act. Frst,
9@5&; 1o repak the car with the damoged wires was unsuccessful. She vhen sought out her
wcience teacher for spare parts, but none were suitable. With fime running out, Emily scavenged

- throog@d project parts stored in the classroom.,

resiored hercorioworking order. Her car not only ran but performed perfectly when it was her fumn
fo present. The judges were impressed not only with her project but with her resiience and

resourcefulness in the face of wmf\
Consequence

Resoluti
Using bits and pieces from previous years' experiments, Emiy M é

~O




Knowledge of text structure

Somebody

Somebody Wanted But So Then Wanted
The protagonist or The character’s goal, The conflict the main The actions the The resolution of the But
central character of the | desire, plan or character faces - the character took to story - the achievement
story — the "somebody” objective. The goal ocbstacle / complication | overcome the problem of the goal, a change in
who drives the drives the plot. that prevents the - how they attempt to the character, or the SO
narrative. character from resolve the conflict. conflict's conclusion.

achieving their goal. Then

Who is the What did the What was the What did the What was the @
main character problem? character do resolution?
character? want? in response? @

Example: ‘Little Red Riding Hood’

Somebody Wanted But So Then t '
Little Red ..wanted to visit But she encountered a | Seo, she talked to the | Then a woodsman came, ‘-. ]
Riding Hood her grandmother wolf who tricked her wolf and eventually scared the wolf away, and @
and bring hera and wanted to eat her discovered his plan. zaved Little Red Riding -4
basket of goodies. and her grandmother. Hood and her grandmother.

Example: ‘Holes”

Somebody Wanted But So Then
Stanley ..wanted to break But he was sent to So, Stanley dug the Then, Stanlay found the
Yelnats his family’s curse Camp Green Lalke, holes and eventually | treasure, broke the
and prove his where the warden discovered that they | family curse, and was
innocence after forced the boys to dig were looking for able to clear his name
being wrongly holes in the desert as buried treasure. and return home with a
accused of stealing. | punishment. fortune.




Knowledge of text structure

Somebody

Wanted

But

So

Then

The protagonist or

whao drives the

central character of the
story — the "somebody”

The character's goal,
desire, plan or
objective. The goal
drives the plot.

The conflict the main
character faces - the
ocbstacle / complication
that prevents the

The actions the
character took to
overcome the problem
- how they attempt to

The resolution of the
story - the achievement
of the goal, a change in
the character, or the

narrative. character from resolve the conflict. conflict’'s conclusion.
achieving their goal.

Whao is the What did the What was the What did the What was the @

main character problem? character do resolution?

character? want? in response? @

Example: ‘Little Red Riding Hood’

Somebody Wanted But So Then t '
Little Red ..wanted to visit But she encountered a | Seo, she talked to the | Then a woodsman came, ‘.. ]
Riding Hood her grandmother wolf who tricked her wolf and eventually scared the wolf away, and @

and bring hera
basket of goodies.

and wanted to eat her
and her grandmother.

discovered his plan.

zaved Little Red Riding
Hood and her grandmother.

Example: ‘Holes”

-y

Somebody Wanted But So Then
Stanley ..wanted to break But he was sent to So, Stanley dug the Then, Stanlay found the
Yelnats his family’s curse Camp Green Lalke,

and prove his
innocence after
being wrongly
accused of stealing.

where the warden
forced the boys to dig
holes in the desert as
punishment.

holes and eventually
discovered that they
were looking for
buried treasure.

treasure, broke the
family curse, and was
able to clear his name
and return home with a
fortune.




Knowledge of text structure
Summarising and main idea

Heading

Sub-
headings

KOALAS

calon are one of Auntralia’s most onic arvmals. They are recturnal
morsupials who sieep for up 10 20 howrs o doy

DR T A e ———
/_ Habitat

o uriyoe %0 Auatrala. They con be found in Ecstern Australa,

LE: 2
ng Cusemlond, New Scuth Wales, Victorio and Seuth Awntralio. They

rew i 10l eucalypts forests

Appearance

Loalos mecwre between dlcm
ond 85cm ond weigh oround
kg They have large, round
hoods with big fufty eoms and

block roses. Thair fur i grey-

Koalow are fussy anmaly ond eot Koola populatiom are declining,

the leaves of cnly some of the They ore losing theur homes to

700 ditterent eucalypts vonetes
Adut koalos 0ot between 0 5 1o

exceive lree cleanng, fereng

thae 1o spend more time on the

g of lecrees every mght Thay ground where Ty bocome

oo reed 1o drink woter wireeable to predotors ond con.

Image

STEP 1: PREVIEW THE TEXT

Scan the text and identify
any text features (i.e., title,
cover, illustrations, headings
or subheadings.

Ask students to state what
the main topic orideais
based on these features.



Knowledge of text structure

Summarising and main idea

STEP 2: IDENTIFY KEY WORDS AND PHRASES

* During and after reading, identify (model, use think alouds, or guide students) key
words or phrases that indicate what the main idea of a section of the text is.

* Use highlighting or annotations to support

Main idea: When/where discovered
Scientists recently introduced the teeny meanie, which they discovered in Argentina. That is a

country in South America. Experts say Eodromaeus (ee-oh-DROH-mee-uhss) is one of the
oldest dinosaurs ever discovered. It lived during the Triassic Period about 230 million years

ago. The dinosaur's name means “dawn runner.”
Main idea: Physical description - size

The pint-sized predator was four feet long from nose to tail and weighed less than fifteen
pounds. Though Eodromaeus was small, it may hold big clues about the world’s first
dinosaurs.




Knowledge of text structure Coo Wit

STEP 3: DIFFERENTIATE

Religion played a significant role in Ancient Egyptian society. The
SloNpRySaasIEIn nrnceneEsYPe ooy BETWEEN MAIN IDEA AND

Egyptians believed in many gods and goddesses, each representing DETAILS
different aspects of life and nature. They built grand temples to honour e Involves identifying the main
these deities and practised rituals to gain their favour. The afterlife was message or most important

point the author is trying to
make vs the supporting
information that explains,

also a crucial part of their beliefs, leading to elaborate burial practices
and the creation of richly decorated tombs filled with treasures.

expands, or provides evidence.
Main idea: Religion was important in Ancient Egypt

Supporting details:

* gods and goddesses

* built grand temples

* practised rituals

« afterlife was very important
* elaborate burial practices

* decorated tombs

€)



Knowledge of text structure

STEP 4: SUMMARISE INDIVIDUAL PARAGRAPHS
During reading, use the Sentence Summary Strategy

Religion played a significant role in Ancient
Egyptian society. The Egyptians believed in many
gods and goddesses, each representing different
aspects of life and nature. They built grand
temples to honour these deities and practised
ritfuals to gain their favour. The afterlife was also a
crucial part of their beliefs, leading to elaborate
burial practices and the creation of richly

decorated tombs filled with treasures.

Who/what: ancient Egyptians

did/will do: built grand temples
led elaborate burial practices
decorated tombs

Why: to honour deities

afterlife was a crucial part of
their beliefs

because the afterlife was a crucial part of their beliefs.

The ancient Egyptians built grand temples and decorated tombs, to honour the deities




Knowledge of text structure

A structure for students to record important information
from any type of text (e.g., video, printed text, website).
Use words and/or illustrations to record ideas.

e Step 1. Educator provide blank column-notes
template or one with predetermined main
idea/section headings.

e Step 2. During reading, guide students to identify
main idea for each paragraph/section of the text.

o Step 3. After reading, guide students to fillin the
column notes template. Add main idea/section
headings on the left side and write dot-pointed notes
on the right side.

e Step 4. Students synthesise the main idea of the
notes by writing a one-sentence summary at the end
of the notes.

Information text

Topic/text:

| Main idea

architecture

location

Pharaohs

Religion

® & & & & 8 & 8 " 88 e e

Ancient Egypt

| Notes

Impressive - really big

Intriguing

Massive structures

Examples: pyramids, tombs for pharaohs, Sphinx,
Pyramid of Giza

In northeastern Africa

Hot desert

Near the Nile River

Nile River — provided water for farming & crops
Lots of food - led to a rise in civilization

Rulers of Ancient Egypt

Political leaders and gods

Many rules and they held immense power
Famous: Tutankhamun and Ramses Il

Left behind grand monuments and artifacts
Thought the pharaohs were gods

Afterlife was very important to them

Practised rituals and built temples to honour gods
Buried people in decorated tombs and filled the tombs
with treasure




Summary, take home
messages & questions
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The Evidence Base - Oral Language

Principles of Instruction
Research-Based Strategies That All Teachers Should Know
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Children With Spoken Language Disorders: A
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Frank M. Cirrin & and Renald B. Gillam

ANITA L. ARCHER
CHARLES A. HUGHES

hitps://doi.org /10.1044/0161-1461(2008/012)




The Evidence Base - Reading Comprehension

HOW WE LEARN
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The Usefulness of
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Read About It:
Scientific Evidence for Effective
Teaching of Reading

Kerry Hempenstall
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Effective Reading Instruction
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The Evidence Base - Writing

Teacher’s

The Simple View of Writing = .
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Teaching Secondary Students
to Write Effectively

‘The Strands That Are Woven Into Skilled Writing
(Sedita, 2019)
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to Writing 2 Rf/ Uy

Critical Thinking.
* Generating ideas, gathering information
*  Writing process: organizing, drafting, writing,

24 EDITION

* Grammar and syntactic awareness
o sentence elaboration
o Punctuation

Text Structure
« Narrative, informational, opinion structures
*  Paragraph structure
o Patterns of organization (description,
sequence, cause/effect, compare/contrast,
problem/solution)
o Linking and transition words/phrases

‘Writing Craft
« Word choice
o Awareness of task, audience purpose
o Literary devices

T
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sentences in student writing
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This practice guide is one in a series
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Recommended sources for further reading (and viewing)

2020 PaTTAN Literacy Symposium:

» The Science of Reading Strand https.//sites.google.com/pattan.net/pattan-
literacy/2020-pattan-literacy-symposium/science-of-reading-strand¢authuser=0

« Word Recognition Strand https://sites.google.com/pattan.net/pattan-literacy/2020-
pattan-literacy-symposium/word-recognition-strand2authuser=0

* Language Comprehension Strand hitps://sites.google.com/pattan.net/pattan-
literacy/2020-pattan-literacy-symposium/language-comprehension-stran

PaTTAN 2020 Literacy Symposium
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Recommended sources for further reading (and viewing)

2022 PaTTAN Literacy Symposium

We are excited to announce...

The Symposium sessions are now available! They are collected on a YouTube playlist and will remain on the Sched
platform.

Click HERE to access the full playlist!

Culturally Responsive Literacy Leadership Strand Writing Strand
Word Recognition K-5 Strand Language Comprehension K-5 Strand Secondary Literacy Strand
Implementation Strand MTSS Literacy Intervention/Assessment Stra... Diverse Literacy Learners Strand

)




Recommended sources for further reading (and listening)

Science of Reading: The Podcast
Series 3 - Deconstructing the Rope episodes

Science of Reading: The
Podcast

Science of Reading: The Podcast delivers the latest insights
from researchers and practitioners in early reading. Each
episode takes a conversational approach and explores a timely
topic related to the Science of Reading.

Subscribe now

;Ar[;;.algpudcasls | @Spotify

Science of Reading:
The Podcast

o Listenon = Listen in ubscribe via
i Google Podcasts Overcasl RSS




