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A Roadmap for Language 
and Literacy Success: Screen 

Early, Teach Explicitly, and 
Monitor Progress
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SERIES OVERVIEW
Easy-to-follow 
roadmap that 

integrates early and 
valid identification of 
learning difficulties, 

explicit and systematic 
instruction, and 

efficient progress 
monitoring. The aim is 

to provide precision 
services that amplify 

impact.
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Get on the Right Track by 
Measuring What Matters:
VALID Tier-1 Screening and Diagnostic 
Assessments for DLD and Dyslexia
Tuesday 26th August 10 am-12 pm (AEST)

Accelerate Learning with Multi-
tiered, Explicit, and 
Systematic Language Instruction
SYSTEM-WIDE Explicit, Systematic Academic 
Language Instruction and Intervention
Tuesday 2nd September 10 am-12 pm (AEST)

Follow the Compass with 
Progress Monitoring
SYSTEM-WIDE Valid Benchmark Assessments 
and Progress Monitoring of Decoding and 
Academic Language
Tuesday 9th September 10 am – 12 pm (AEST)
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Get on the Right 
Track by 
Measuring What 
Matters:
VALID Tier-1 Screening 
and Diagnostic 
Assessments for DLD 
and Dyslexia
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“Dyslexia is a specific learning disability that is neurobiological in 
origin. It is characterized by difficulties with accurate and/or fluent 
word recognition and by poor spelling and decoding abilities.”
–International Dyslexia Association

What is dyslexia?

“Dyslexia is a neurodevelopmental disorder that primarily affects the 
development of literacy skills, especially reading and spelling. It is 
characterized by difficulties with phonological processing and fluent word 
recognition, and exists on a continuum of severity.”
-Snowling, Hulme, & Nation (2024)

Polygenic
-Gialluisi, A ., New bury, D. F., & 
W ilcutt, E. G. (2021)
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Countries with Dyslexia Screening Legislation
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Are Dyslexia Screeners Accurate?

Sensitivity: The percent of 
people with the disorder who 
are correctly identified as 
having the disorder.

Specificity: The percent of 
people without the disorder 
who are correctly identified 
as not having the disorder.
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Are Dyslexia Screeners Accurate?

“Shaywitz Dyslexia Screen (SDS) and 
Dynamic Indicators of Basic Early Literacy 
Skills Next (DIBELS Next) were compared for 
115 K-3 students with specific reading 
deficits using the Phonological Awareness 
Composite of the Comprehensive Test of 
Phonological Processing as the criterion.”

“Results suggested that the decision 
accuracy for DIBELS Next (78%) was better 
than SDS (45%), and both sensitivity (DIBELS 
Next = 90%, SDS = 35%) and positive post-
test probability (DIBELS Next = 71%, SDS = 
42%) favored DIBELS Next.”

Next = 90%, SDS = 35%) and positive post-
test probability (DIBELS Next = 71%, SDS = 
42%) favored DIBELS Next.”

…Specificity of 56% for the SDS and 66% for 
DIBELS Next.Burns et al. (2022)
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Are Dyslexia Screeners Accurate?

Phonemic Awareness: 
•80% sensitivity
•32% Specificity

Letter Naming:
•80% sensitivity
•41% specificity

“…screening instruments 
designed to identify 
children at risk for reading 
disabilities continue to 
have limited predictive validity.”N = 1,991 children

Grade level at screening: Kindergarten
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Are Dyslexia Screeners Accurate for Culturally and 
Linguistically Diverse Children? 

-600 kindergarten students 
followed longitudinally to end 
of first grade, 300 followed to 
the end of fifth grade.

-50% Hispanic (primarily) 
Multilingual Students:
-Petersen, Gragg, & Spencer 2015
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“Developmental Language Disorder (DLD) is a neurodevelopmental 
condition characterized by significant and persistent difficulties with 
language comprehension and/or expression that are not explained by 
other biomedical conditions such as autism spectrum disorder, hearing 
impairment, intellectual disability, or neurological damage. These 
difficulties impact daily communication and learning and typically 
persist across the lifespan."
-Bishop, D. V. M., Snowling, M. J., Thompson, P. A., Greenhalgh, T., & the CATALISE consortium. (2017)

What is developmental language disorder (DLD)? 

“People with DLD have significant difficulty learning, understanding, 
and using spoken language.” 
-McGregor (2020)

Polygenic
-Bishop, D. V. M . (2006)
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Countries with DLD Screening Legislation
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Are Current DLD Screeners Accurate?
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Test Accuracy When Administered to Diverse Students
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Are Static Dyslexia and DLD Screeners 
Accurate When Administered to Young Children?

Are Static Dyslexia and DLD Screeners Accurate When 
Administered to Culturally and Linguistically Diverse Students?

The results from most currently available static screeners cannot be 
validly interpreted when administered to culturally and linguistically 

diverse students.
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Assessment 
Bias
Sensitivity and specificity is 
often lower for culturally and 
linguistically diverse students

• High potential for Content and 
Linguistic Bias
• Assessment in L1 does not 

guarantee valid results
• Static assessment cannot 

control for cultural, linguistic, 
and historical factors
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Dynamic Assessment
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Feuerstein’s Theory of Structural 
Cognitive Modifiability

“What if intelligence can be taught and was 
in fact the ability to learn?” 

Feuerstein et al. , 1979)

1. Structural Cognitive Modifiability (SCM)

Intelligence is not fixed, instead, it is modifiable. 

2. Mediated Learning Experience (MLE)

Learning is most effective when an adult mediates the environment.

3. Learning Potential Instead of Static Scores
Dynamic assessment provides insight into learning potential
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How does dynamic assessment compare 
to static assessment?

Static Assessment
Measure a person’s current 
skills and performance

Assumes equal access to 
learning 

Dynamic Assessment
Measures a person’s ability 
or potential to learn skills

Acknowledges unequal 
access to learning
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What are the Results of Research on Dynamic 
Assessment (and why are they so strong)?

Sensitivity Specificity Aspect of Language 
Measured

Forbush Romero et al., 
2021

100% 100% Narratives

Kramer et al., 2009 92% 100% Narratives

Laurie & Pesco, 2023 85.78% 100% Narratives

Peña et al., 2006 100% 100% Narratives

Peña et al., 2007 93.3% 92% Narratives

Peña et al., 2014 89% 89% Narratives

Petersen et al., 2017 100% 100% Narratives

Petersen et al., 2020 100% 95.2% Vocabulary
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DYMOND 
Subtests 

Administration 
Time

Diagnosis/Screening
• Dynamic Assessment of Narrative Discourse (DAND)

• 6-8 minutes

• Dynamic Assessment of Decoding (DAD)
• 5-7 minutes

Identifying Strengths, Weaknesses and 
Informing Instruction
• Dynamic Assessment of Inferential Word Learning (DAIWL)

• 2 minutes

• Rapid Automatized Naming (RAN)
• 2 minutes
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1454 typically developing children tested in 80 sites across 36 U.S. states
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The majority of norm-
referenced tests do not 
include multilingual 
children who have 
limited English 
proficiency in the 
normative sample. This 
could potentially 
eliminate representation 
of 1 in 4 children across 
the U.S.

28

359 (24.7%) of the 
DYMOND normative 
sample included 
multilingual children. 

Children who received 
a score of 1 on the 
WIDA assessment 
(WIDA, 2020) were still 
eligible to be included 
in the normative 
sample. 
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It is the test developers’ responsibility to 
adequately make the case that the test can be 

used for its intended purposes (validity)

Purpose 1 and 2 of the DYMOND: Identifying Language Learning 
Disorder and Decoding Learning Disorder

The Results of the DYMOND can be inferred to indicate a probable 
language learning disorder and decoding learning disorder for the 
majority of children across the U.S., including those who are culturally 
and linguistically diverse
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Testing the Limits

• Administered to multilingual 
Japanese/English-speaking school-age 
children in Japan. 

• 149 kindergarten through sixth-grade 
students from three different sites across 
Japan. 

• All participants were multilingual, with 
home languages including Japanese, 
Mandarin, Cantonese, Korean, and 
Russian, and varied degrees of English 
language proficiency. 
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Testing the Limits

• Despite the varying levels of 
English proficiency, nearly all 
children were able to complete 
the DYMOND. Only children who 
could not understand the basic 
English instructions necessary to 
complete the tasks were 
discontinued from the study.
• The results indicated 100% 

sensitivity and 94% specificity.
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TMTM

3TM TMTM

Background
Knowledge Vocabulary

Language
Structure

Literacy
Knowledge

SKILLED
READING

Verbal
Reasoning

Phonological
Awareness

Decoding

Sight
Recognition

I N S T R U C T I O N  T O O L SI N S T R U C T I O N  T O O L S

D E C O D I N G L A N G U A G E

Explicit, Systematic, & Cumulative
Decoding Instruction

( IN S E R T  H ERE )

A S S E S S M E N T  T O O L S
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The Possible Reality
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