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Accelerate Learning with Multi-Tiered 
Explicit, and Systematic 

LANGUAGE INSTRUCTION
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SERIES OVERVIEW
Easy-to-follow 
roadmap that 

integrates early and 
valid identification of 
learning difficulties, 

explicit and systematic 
instruction, and 

efficient progress 
monitoring. The aim is 

to provide precision 
services that amplify 

impact.
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Session 2
Accelerate 

Learning with 
Multi-tiered, 
Explicit, and 
Systematic 
Language 

Instruction
Core Instruction       Tier 1

STRUCTURED 
LITERACY

Intensive Intervention    Tier 3

Targeted Intervention    Tier 2
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AGENDA
Part 1 – MTSS
Part 2 – De-Implementation
Part 3 – WHAT to Teach
Part 4 – HOW to Teach
Part 5 – Story Champs Research
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Part 1: Multi-Tiered System of Supports (MTSS)
Maximizes differentiation power for culturally, linguistically, economically, and neuro-diverse students
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Equality in Education
Treating all individuals the same, 
regardless of their differences or 
circumstances.

Promotes consistency by providing 
everyone with the same 
opportunities, resources, and 
treatment.

Privileges those who represent the 
“macroculture”…race, language, 
economic status, ability, etc.

D I V E R S I T Y

O P P O R T U N I T Y
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SOURCE: U.S. Department of Education, Institute of Education Sciences, National Center for Education 
Statistics, National Assessment of Educational Progress (NAEP), 2022 Reading Assessment.
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Equity in Education
Treating individuals fairly, taking into 
account their differences and 
circumstances.

Focus is on providing the support 
necessary for each individual to 
succeed.

Intended to equalize the privileges 
accumulated based on race, 
language, economic status, ability, 
etc.

D I V E R S I T Y

O P P O R T U N I T Y
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General 
Education

Special 
Education

Traditional Model of Education
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Multi-Tiered System of Supports - MTSS

• Conceptual Model of Education

• Organizes an Array of Supports

• Tailored to Local Contexts

• Behavior & Academics

• Enhance Equity
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Positive Behavioral Interventions & 
Supports (PBIS)

IDEA 1997…Is a MTSS
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Response to Intervention (RTI)

IDEA 2004
…Is a construct 

used to improve the 
validity of 

identification of 
learning 

disabilities.
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Essential Elements of MTSS

1. Tiered Supports
• Intensity

o Opportunities to respond
o Explicitness 
o Individualization
o Contingent feedback

o Group size
o Frequency
o Duration
o Expertise

2. Data-based Decision Making
• Universal Screening
• Progress Monitoring
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Instruction should be… ü Fluid
üAligned
ü Layered

September 2, 2025    |   Learning Difficulties Australia    |   Trina D. Spencer & Douglas B. Petersen    |   www.LanguageDynamicsGroup.com

18



9/1/25

7

Part 2: De-Implementation

“O ur education system  
has a hoarding 

problem …”--m eaning 
educators often add new  
initiatives w ithout letting 

go of ineffective ones, 
leading to overw helm  and 

distraction from  w hat 
truly w orks.

“W hen w as the last     
tim e in education 

anybody heard of de-
im plem entation? All w e 
do is pile one thing on 

top of another, on top of 
another, and then w e 

don’t…then w onder w hy  
it didn’t w ork.”

“Planned, purposeful 
abandonm ent of the old 

and of the unrew arding is 
a prerequisite  to 

successful pursuit of the 
new  and highly 

prom ising.”

Peter M . D eW itt, 2022 D oug Reeves, 2022 Peter D rucker, 2018

Clearing space for 
what works prevents 

initiative overload 
and ensures 

thoughtful change 
that aligns with 
evidence and 

desired impact!

19

Science

Faulty 
Beliefs

Word recognition should be prioritized in 
early grades, then when decoding is 
established, prioritize comprehension.

X

Instruction to promote reading 
comprehension requires text.X

Language is acquired naturally so explicit 
instruction is not necessary. X
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Faulty 
Beliefs

Science

LITERACY FOR ALL
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What we know about poor comprehenders from 
low SES backgrounds

Decoding & Oral Language 
Weakness

English speakers: 30%English speakers: 20% English speakers: 50%
Language minority: 15%Language minority: 5% Language minority: 80%

! ! !! !! !

Decoding Only 
Weakness

Oral Language Only 
Weakness

(Kieffer &  Vukovic, 2012)
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Spoken language   |   Unconstrained   |   Essential & Ongoing Foundation   |   Enables ALL Aspects of Literacy  

Pivotal = of critical importance at 
a specific point of development 
or transition; enable progress 
from one stage to another.

Although constrained to a brief 
timeframe, code skills are 
instrumental in helping children 
make the transition from spoken 
to written language.
 
With pivotal code skills, children 
learn how speech  maps onto 
print.

PA, AK, Decoding, & Fluency 
are PIVOTAL skills 

Written Language   |   Reciprocity Develops for Spoken & Written Language

Print concepts, phonological 
awareness, phonics, and fluency are 

foundational literacy skills.

Myth

1

23
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“Early language skills are 
foundational—not just 

consequential—to later 
reading comprehension.”

--Dickinson, McCabe, & Essex, 2006
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Strong early spoken language skills…

•Support the development 
of decoding 
(Tunmer & Chapman, 2012; 
Lonigan et al., 2000; Nation & 
Snowling, 2004)

•Prevent later reading 
comprehension failure 
(Catts et al., 2006; Justice et 
al., 2005)

Additional Evidence 
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Conversation – Low Complexity
Narrative – Moderate Complexity

Expository – High Complexity

Conversation – 
Low Complexity

Expository – 
High Complexity

SPOKEN LANGUAGE WRITTEN LANGUAGE

SPOKEN LANGUAGE WRITTEN LANGUAGE

MODALITY

R
EG

IS
TE

R
S

Registers of 
language matter 

more for 
complexity than 

modality of 
language. 

Spoken language is less complex 
than written language.

Myth

2
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MODALITY

DISCOURSE
TYPE

CONVERSATION (Low Complexity)

NARRATIVE (Moderate Complexity)

EXPOSITORY (High Complexity)

COMPLEXITY OF LANGUAGE

www.LanguageDynamicsGroup.com

Discourse type matters more for complexity than modality of language. 
As a result, spoken language can be as complex as written language.

WRITTEN LANGUAGEWRITTEN LANGUAGESPOKEN LANGUAGESPOKEN LANGUAGE

29

Incidental Word Learning  = Storytelling  >  Adult Reading Aloud  >  Student Reading to Self
--Suggate et al., 2013

Yah, but…what about read alouds?
Reading aloud helps 

students HEAR complex 
language

…but even in good 
dialogue students’ USE 
of complex language is 
low
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KINDERGARTEN
INTERVENTION 
RESEARCH
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“Comprehension-building 
interventions may be most beneficial 
when presented in a format that does 

not require extensive other skills 
such as decoding.”

--Van den Broek, Kendeou, Lousberg, & Visser, 2011 
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Conversation – Low Complexity
Narrative – Moderate Complexity

Expository – High Complexity

Conversation – 
Low Complexity

Expository – 
High Complexity

SPOKEN LANGUAGE WRITTEN LANGUAGE

SPOKEN LANGUAGE WRITTEN LANGUAGE

MODALITY

R
EG

IS
TE

R
S

Registers of 
language matter 

more for 
complexity than 

modality of 
language. 

Structured literacy only applies to 
word recognition.

Myth

3

34
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Spoken language can be 
AS COMPLEX AS
written language

Spoken language skills are 
THE FOUNDATIONAL

literacy skills

IF…
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80-95% of low SES students need more 
(and better) language instruction than 

they are receiving

Strong early spoken language skills help 
students DEVELOP decoding skills and 

PREVENT later comprehension problems

AND…
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We should prioritize 
TEACHING SPOKEN 

LANGUAGE SKILLS VIA 
NON-READING 

APPROACHES…

THEN…
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…in early grades alongside 
teaching pivotal code 

skills…because spoken 
language instruction is 

GOOD FOR ALL STUDENTS 
and ESSENTIAL FOR SOME.
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We can do it with
STRUCTURED LITERACY!

AND…
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Part 3
UNRAVELING 
THE WHAT
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UNRAVELING THE LANGUAGE COMPREHENSION STRANDS OF THE READING ROPE
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SUPERPOW ERS

These 
dimensions 
of language 

have 
patterns!

Not unlike….
CVC

CCVC
CVCC
CVCV

etc.

“Repeated exposure to the same patterns builds neural networks.”
--Bruce Perry (Aug. 6, 2025)

September 2, 2025    |   Learning Difficulties Australia    |   Trina D. Spencer & Douglas B. Petersen    |   www.LanguageDynamicsGroup.com

45



9/1/25

16

Part 4
UNPACKING 
THE HOW
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Explicit
Direct and clear, leaving little to 
chance or assumption.
Concepts and skills are taught 
clearly and directly, rather than 
being "discovered" by students.
Teachers model skills, explain 
rules, and provide guided 
practice.
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Explicit
For example, instead of 
assuming students will infer the 
patterns in words, sentences, and 
discourse, they are shown to 
students and made concrete. 
For example, students are 
explained multiple meaning word, 
figurative language, and 
morphologically complex words, 
as well as provided multiple 
opportunities to use them.
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Systematic / Cumulative
Instruction that follows a planned 
sequence that builds from simple 
to more complex skills in a logical 
progression.
Instruction that continuously builds 
on previously learned material, with 
frequent review and integration of 
old and new content.
Lessons are designed to reinforce 
and integrate previously learned 
skills.
New learning is connected to and 
layered on top of what has already 
been taught.
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Systematic / Cumulative
For example, the curriculum 
begins with easier skills like 
retelling brief stories and 
paragraphs, and progresses to 
generating fictional stories, and 
eventually expository content.
For example, previously learned 
targets like specific words or 
complex sentence patterns show 
up in subsequent lessons.
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Diagnostic
Instruction that is responsive to 
individual student performance, 
using data from continuous 
assessment to inform teaching.
Teachers frequently monitor 
progress and adjust instruction 
based on students’ specific needs.
Errors are analyzed to determine 
instructional next steps.
Teacher adjust the difficulty or 
complexity of a prompted sentence 
depending on a student’s 
expressive proficiency. 
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Diagnostic
For example, the teacher 
adjusts the difficulty or 
complexity of a prompted 
sentence depending on a 
student’s expressive proficiency. 
For example, teacher puts three 
students who are showing slower 
progress in a small group 
instructional arrangement to 
increase their opportunities to 
respond with more teacher 
direction.
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Features of Structured Literacy for Language Comprehension

Frequent Student Responding: Do 
lessons ensure students are responding 
frequently?
Direct Teaching: Do lessons ensure 
concepts and targets are taught directly 
and deliberately involving modeling, 
explanations, and practice?
Specific and Comprehensive: Does the 
program specifically target all of the 
language comprehension strands in an 
integrated and interleaving manner?
Clear Language: Do lessons clearly 
specify what the teacher should say/do 
and what the students should say/do?
Corrective Feedback: Do lessons include 
guidance on how to deliver immediate 
corrections that result in correct student 
responses?

Focused and Efficient: Do lessons have a 
clear focus and introduce new targets 
gradually? Do lessons facilitate a brisk 
instructional pace?

I Do, We Do, You Do: Do lessons provide for 
sufficient guided and independent practice 
of new material across activities or 
exercises?
Within Lesson Sequence: Do lessons have 
a logical, intentional, and systematic 
sequence of related and meaningful 
activities?
Across Lesson Sequence: Do lessons 
follow a planned sequence that builds from 
simple to complex skills and reviews 
previous targets?

Contextualized: Do lessons ensure 
targets are practiced within 
meaningful communication contexts 
that academic complexity?

Differentiation: Do lessons include 
guidance for accommodating diverse 
language needs?

Progress Monitoring: Do lessons allow for 
informal monitoring of learning? Is there an 
assessment tool that is aligned with the 
program?

EXPLICIT SYSTEMATIC/
CUMULATIVE DIAGNOSTIC
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https://languagedynamicsgroup.com/resources/

Free to download!

55

Areas where the 
curriculum falls 

short become the 
burden for the 

teacher to deliver!

September 2, 2025    |   Learning Difficulties Australia    |   Trina D. Spencer & Douglas B. Petersen    |   www.LanguageDynamicsGroup.com

56

Part 5
STORY
CHAMPS
Instructional
Tools

INTERVENTION CURRICULUM

P K 1

CORE FEATURES
Carefully constructed personally-themed stories and science and social studies 
expository passages to model and practice the complex word, sentence, and discourse 
patterns of academic language 
Strategic use of visual supports that are quickly faded to enhance independent 
responding and generalization
Explicit and systematic instruction featuring teaching procedures derived from cognitive 
and behavioral learning sciences (e.g., retrieval practice, interleaving)

• Lessons integrate a focus on vocabulary,
complex sentences, and discourse
patterns with inferential strategies in 
spoken and written language 

• Aligns with grade-level academic learning
standards and includes ways to infuse 
new skills into other curricular routines

• Soft scripted, explicit, systematic, and
sequential lessons for just-in-time 
implementation support that also 
strengthens teachers’ instructional skills

• Designed for high fidelity delivery by
general educators

• Several methods of differentiation to
ensure all students progress 

• Strategic scope and sequence with
carefully-engineered cumulative practice
across the year 

• Intentionally leverages students’ spoken
language for writing tasks

• Lessons cover vocabulary, complex
sentences, narrative and expository 
discourse patterns, and inferential 
strategies in spoken and written language

• Non-scripted, explicit, systematic lesson
plans for small group and individual 
arrangements, delivered by special 
educators

• Can be flexibly used with preschool
through eighth grade students who need 
targeted or intensive intervention

• Relies on screening and progress
monitoring data to inform the tailoring of
intervention

• Lessons are selected based on individual
students’ language needs rather than a 
grade level expectation 

• Expansion packs provide more lessons
and content for special populations (e.g.,
students who use augmentative and 
alternative communication)

3

2

1

Multi-Grade 2

Coming 
Soon!
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D E C O D I N G  L A N G U A G E

TIER
III

INTENSIVE
INTERVENTION

TARGETED INTERVENTION
Dynamic Decodding 

Measures (DDM)
Narrative Language

Measures (NLM)

CORE INSTRUCTION

TIER II

TIER IBE
N

C
H
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RK
 &
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RO

G
RE

SS
 M

O
N

IT
O

RI
N

G

BEN
C

H
M

A
RK

 &
 PRO

G
RESS M
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G

explicit,
systematic,
cumulative,

and diagnostic 
decoding
instruction

3TM3TM

TMTM

TIER-1 SCREENING FOR DYSLEXIA & DLD

PreK-Early Kindergarten Kindergarten-Grade 8
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1. Stories
2. Visuals
3. Teaching

ü Fluid
üAligned
ü Layered

59

KINDERGARTEN
INTERVENTION 
RESEARCH
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0

2

4

6

8

10

12

14

16

18

Narra tive Re tell Expo sitory

Story Champs
(Structured Literacy)
Shared Storybook

Control

Retell

p = <.01

Effects of Story Champs on Kindergarten 
Narrative and Expository Outcomes

Petersen et al. (2024)

KINDERGARTEN
INTERVENTION 
RESEARCH

Second grade benchmark expectation

61

High Risk

!
Advanced 

Control

CUBED-3 Scores were Drastically 
Different at PRETEST

Kindergarten:
4.76 (3.87)

Kindergarten:
16.62 (1.72)

p<.001

KINDERGARTEN
INTERVENTION 

NEW DATA

62

High Risk

!
Advanced 

Control

No Significant Difference at End of 
Fourth Grade on Reading Comprehension

Fourth Grade:
1394.88 (35.90)

Fourth Grade:
1393.23 (44.40)

p=.90

KINDERGARTEN
INTERVENTION 

NEW DATA
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WRITING
RESEARCH

ES > 0.25 are 
educationally 

meaningful

d = 1.24 RC
d = 1.69 WR

Mean g = 2.23
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Multi-Tiered
Intervention

© 2016 Language Dynamics Group. LLC 1�

T A R G E T  

Information Retell

MATERIALS
4 COoose an inMorma[ion passage Mrom graKe Se]eS curricuSum �1�2 paragrapOs aIou[ 6��1�0 ^orKs�
 � 5on�Äc[ion IooRs are e_ceSSen[ resources
 � :eSec[ con[en[ Mrom Core 2no^SeKge :eXuences a[ ^^ .̂coreRno^SeKge.org  

4  0M possiISe� use pic[ures [o represen[ impor[an[ con[en[ or [o suppor[ 5e^ ;erms in [Oe passage 

4 Pattern Blocks �a]aiSaISe on ÅasO Kri]e Mrom 7rin[aISes % 0nMorma[ion Lesson 4a[eriaSs�    

 � 6p[ionaS! >ri[e [Oe inMorma[ion passage in[o [Oe ISanR 7a[[ern )SocRs 
� 0M using Kigi[aS presen[a[ion� cSicR on [Oe SigO[ ISue Passage Icons and Pattern Blocks Iu[[on anK seSec[ [Oe KesireK pa[[ern ISocR

4  Passage Icons �aSso a]aiSaISe on Kigi[aS presen[a[ion�  4  Other Icons

4  Champ Checks Dry Erase Boards anK Kry erase marRers 
� 7rin[ou[ anK Samina[e 0nMorma[ion COamp COecRs a]aiSaISe on ÅasO Kri]e in [Oe 7rin[aISes % 0nMorma[ion Lesson 4a[eriaSs  
   Kirec[ory �marRers no[ pro]iKeK� 

1 – Model Information Passage
p	DispSay pic[ures [Oa[ go ^i[O [Oe passage
p	DispSay [Oe ISanR 7a[[ern )SocR
p	9eaK [Oe inMorma[ion passage 
p	7Sace [Oe 7assage icons on [Oe 7a[[ern )SocR
p	0Ken[iMy [Oe 4ain 0Kea anK 2ey De[aiSs

2 – New Terms
p	/eSp [Oe s[uKen[s iKen[iMy ne^ ^orKs in [Oe passage
p	7Sace [Oe 5e^ ;erm icon on [Oe 7a[[ern )SocR 
p	:ay [Oe 5e^ ;erm
p	:[uKen[s repea[ 5e^ ;erm
p	DeÄne [Oe 5e^ ;erm Mor s[uKen[s �Kiscuss�
p	(SS [uKen[s repea[ KeÄni[ion or meaning [oge[Oer
p	9epea[ s[eps Mor aSS 5e^ ;erms

3 – Name Parts / Passage Gestures
p	7oin[ [o eacO icon ^OiSe [Oe s[uKen[s name [Oe par[s 

oM [Oe passage �4ain 0Kea� 2ey De[aiSs�
p	9ereaK [Oe passage ^OiSe s[uKen[s pSay 7assage 

Ges[ures
p	6p[ionaS! :[uKen[s can [aRe no[es using [Oe 

0nMorma[ion 5o[es

4 – Team Retell
p	(sR� ¸>Oa[ is [Oe 4ain 0Kea oM [Ois paragrapO&¹

p	Do no[ aSSo^ s[uKen[s [o raise [Oeir OanKs" e]ery 
s[uKen[ sOouSK Oa]e a response reaKy

p	CaSS on an inKi]iKuaS s[uKen[ [o ans^er [Oe 
Xues[ion anK [o re[eSS [Oe par[ oM [Oe passage

p	/eSp [Oe inKi]iKuaS s[uKen[ [o re[eSS [Oe par[
p	4oKeS ^Oa[ aSS [Oe s[uKen[s neeK [o repea[
p	(SS s[uKen[s repea[ [Oe sen[ence [oge[Oer

p	(sR� ¸>Oa[ 2ey De[aiSs suppor[ [Oe 4ain 0Kea&¹
p	-or eacO 2ey De[aiS...

p	Do no[ aSSo^ s[uKen[s [o raise [Oeir OanKs" e]ery 
s[uKen[ sOouSK Oa]e a response reaKy

p	CaSS on an inKi]iKuaS s[uKen[ [o ans^er [Oe 
Xues[ion anK [o re[eSS [Oe par[ oM [Oe passage

p	/eSp [Oe inKi]iKuaS s[uKen[ [o re[eSS [Oe par[
p	4oKeS ^Oa[ aSS [Oe s[uKen[s neeK [o repea[
p	(SS s[uKen[s repea[ [Oe sen[ence [oge[Oer

p	(sR� ¸>Oa[ ^as one oM [Oe 5e^ ;erms useK in [Oe 
passage& >Oa[ Koes i[ mean&¹

p	-or eacO 5e^ ;erm...
p	Do no[ aSSo^ s[uKen[s [o raise [Oeir OanKs" e]ery 

s[uKen[ sOouSK Oa]e a response reaKy
p	CaSS on an inKi]iKuaS s[uKen[ [o KeÄne or e_pSain 

[Oe 5e^ ;erm
p	4oKeS [Oe KeÄni[ion or meaning oM [Oe 5e^ ;erm
p	(SS s[uKen[s repea[ [Oe KeÄni[ion or meaning 

[oge[Oer

5 – Partner Retell
p	7u[ s[uKen[s in[o pairs anK pass ou[ COamp COecRs
p	:[uKen[s [aRe [urns re[eSSing [Oe passage ^i[O a 

par[ner" encourage s[uKen[s [o use [Oe 5e^ ;erms
p	/eSp s[uKen[s as neeKeK" praise

main iKea Rey Ke[aiSs Rey Ke[aiSs Rey Ke[aiSs Rey Ke[aiSs ne^ [erm

REMEMBER! 
4 <se 2-Step Prompting [o OeSp s[uKen[s
    1� (sR a Xues[ion   2� 4oKeS Mor s[uKen[s
4 4aRe correc[ions immeKia[eSy
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THE WHAT & HOW ARE INTEGRATED
SCC & SCI explicitly teach word, sentence, and discourse patterns and provide guided practice using several 

inferential strategies so that students will be prepared to acquire and express knowledge independently
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C ON TRO L TRE ATM EN T

Meaning of Unfamilar Words 
from Context

PR ETEST PO STTE ST

d  = 1.18

FIRST GRADE
CURRICULUM 
RESEARCH

ES > 0.25 are 
educationally 

meaningful
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Narrative 
Retelling

Focused 
and 

Efficient

Narrative 
Writing

Expository 
Retelling

Expository 
Writing

Flex
1. Narrative Retelling
2. Personal & Fictional
3. Content Knowledge & 

Emerging Expository 
Discourse Patterns

Specific & 
Com prehensive

Contextualized
Direct

Teaching
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DIAGNOSTIC

Progress 
Monitoring
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PRESCHOOL
CURRICULUM

KINDERGARTEN
CURRICULUM

FIRST GRADE
CURRICULUM

SECOND GRADE
CURRICULUM

Coming Soon!
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NRTs

PRESCHOOL
CURRICULUM 
RESEARCH

ES > 0.25 are 
educationally 

m eaningful
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Hybrid effectiveness-
implementation study

CURRICULUM
GRADE 1

RE-AIM
REACH-EFFICACY-ADOPTION-IMPLEMENTATION-MAINTENANCE

September 2, 2025    |   Learning Difficulties Australia    |   Trina D. Spencer & Douglas B. Petersen    |   www.LanguageDynamicsGroup.com

72



9/1/25

25

Measures related to 
what was taught

FIRST GRADE
CURRICULUM 
NEW DATA

Narrative 
Retelling

Narrative 
Writing

Expository 
Retelling

Inferential 
Vocabulary

POSTTEST

FOLLOW
UP

large effect 
(ES = 2.08*)

small effect 
(ES = 0.38)

large effect 
(ES = 2.64*)

small effect 
(ES = 0.22)

large effect 
(ES = 0.93*)

large effect 
(ES = 2.15)

small effect 
(ES = 0.30*)

large effect 
(ES = 1.22*)

ES > 0.25 are 
educationally 

meaningful
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Norm-referenced 
Standardized Distal 

Measures

FIRST GRADE
CURRICULUM 
NEW DATA

Passage 
Comprehension

Listening 
Comprehension

small effect 
(ES = 0.21)

large effect 
(ES = 1.0)

neg effect 
(ES = -.16)

large effect 
(ES = 0.63)

POSTTEST

FOLLOW
UP

ES > 0.25 are 
educationally 

meaningful
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RE-AIM
FIRST GRADE
CURRICULUM 
NEW DATA

IMPLEMENTATION
How well?

MAINTENANCE
5 years later

ADOPTION
What did they like 

and not like?
Intervention was 

well received, 
engaging, and 

effective; 
involvement of 

SLPs

Some content was 
too difficult, lack of 

understanding about 
language,  and time

REACH
What portion of 

students?

613 first grade 
students from 10 

schools were 
screened

26% at risk

Schools assigned 
to treatment were 

more likely to 
implement the 

MTSS ingredients

Treatment = 82%
Control = 72%

Treatment Group
During Study = 13
After 5 Years = 16

Control Group
After Study = 13

After 5 Years = 14

107%
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TrinaSpencer@ku.edu | Douglas_Petersen@baylor.edu

THANK YOU!
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